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WarmLine Family Resource Center
WarmLine Family Resource Center is a nonprofit organization where families can turn for
support, information and referral at no charge when they discover that their child has a special
health care or developmental need.
WarmLine is staffed by parents who share the joys and challenges of having a child with a disability. Because of this, we provide peer support to other parents of children with special needs and
help them:
 Connect with other families,
 Adapt to their new life and dreams for the future,
 Navigate unfamiliar services and systems,
 Appreciate their child’s unique gifts and developmental needs.

No other group in our area gives peer support to families of all children with special needs –
regardless of diagnosis.
WarmLine is the parent-to-parent support partner of the Early Start programs in Sacramento,
Placer, Yolo, El Dorado, Nevada, and Alpine Counties.
Our services include:
 Information and Referral: Linking families with services.
 Family Support: Providing one-to-one parent support and support group referrals.
 Outreach: Increasing public awareness of disabilities and available services.
 Workshops and Seminars: Trainings on systems, services and how to support child
development.
 Activities: Play groups, family activities, parent socials.
 Resource Library: Resources that focus on child/family development and disabilities.
 WarmLine Publications: “Early Start Resource Guide”, “Turning Three Years Old” and
others available at www.warmlinefrc.org and most translated into Spanish.
 Website, Monthly Email, Facebook, Pinterest; Keeping families connected to each other and the
community.
 Community Resource Parents: Local representatives in each county.
We invite you to:
 Visit us at www.warmlinefrc.org or on Pinterest
 Like us on Facebook
 Email us at warmline@warmlinefrc.org
 Call us!

WarmLine Family Resource Center
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Introduction
At WarmLine Family Resource Center, we believe that parents are their children’s
best advocates. No one will ever be as committed to obtaining quality services as the parents who know their children best and will be with the child at every stage of his or her life.
Professionals provide expertise about education, services and therapies, but will come and
go. Parents are the constant in their child’s life and the constant at every meeting.
Parents call WarmLine to ask questions about Special Education more than any other
topic. They ask:
 “How can I get Special Education services for my child?”
 “What questions should I ask when I’m at the IEP?”
 “What services should my child receive?”
 “How do I communicate with all of those professionals? I’m just the parent!”
 “I don’t understand what they’re talking about in the meeting. How can I find out?”
The goal of this booklet is to give parents the answers to those questions (and others)
and provide the information they need to start on their Special Education journey. Our objective is that after reading it, parents understand how special education works, how to plan
for their child’s IEP meetings and how to collaborate effectively with the professionals who
work with their child. It is meant to help parents find their voices and the power they
have to help their child be successful in school and life.
Dealing with your child’s special education needs can bring up emotions and issues for
parents that make it difficult to focus on the “business” of negotiating for services and following up with the members of the IEP team. Because at WarmLine we are also parents of
children with disabilities, we understand and hope that we’ve provided this information in
a way that will make parents feel more comfortable and confident with the process so they
can be more effective.
Many thanks to the parents who have contributed to this booklet over the years with
their suggestions and feedback.

This booklet is for the children who receive special
education services, the parents who advocate tirelessly
for them, and the professionals who have dedicated their
lives to supporting both.
WarmLine Family Resource Center
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Student Study Team (SST)
When a parent has concerns about their child’s performance in school, it can be helpful to
ask that the school convene a "Student Study Team" (SST) before requesting special education assessment(s). The SST is a regular education committee composed of staff that has varying specialties
and experience. The goal of the SST is to act as a resource when academic or behavior help for a
student is needed.
Although the SST is not required, the school district is obligated to make the best use of the
resources in its general education program before referring a child for special education services. The
Student Study Team can assist the classroom teacher by providing a team approach to solutions
when the student is having difficulties. It is likely that a student who is struggling (either behaviorally or academically) can be helped with interventions from the general education professionals who
are already providing the student support on a regular basis.
The SST may include the following people (in addition to the parent(s) :
General education teacher
Reading specialist
Principal
Community liaison
School psychologist
School counselor
School nurse
Resource specialist teacher

You are encouraged to attend the SST meeting(s), share information about your child's
school performance and talk about your concerns. The team may decide that interventions within
the general education program are appropriate to address your child's needs. If so, these interventions will be written and monitored.
Students experiencing academic and/or behavioral problems in the general education program may be referred to the Student Study Team by anyone having knowledge of the student including: physicians, nurses, psychologists, social workers and parents.

Response to Intervention (RtI)
The SST will recommend interventions that are scientific and research-based for the student
who shows signs of difficulties. The process is called “Response to Intervention” or RtI. In the RtI
process students are provided with increasingly intensive, individualized instructional or behavioral
interventions which are designed and delivered by the general education staff with support, as necessary, from special education staff. RtI includes monitoring of the student’s progress. RtI can be
considered to be both an early intervention strategy and part of the process which identifies students
for special education because if the interventions are not successful and the student is referred for
special education assessments, the data gathered during RtI may be a useful part of the evaluation
process.

WarmLine Family Resource Center
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If the interventions are not successful, the team may recommend additional assessment(s)
and referral for special education services. If this is necessary, you will be contacted in order to give
your written consent prior to those assessment(s).
At any time, instead of or in addition to the Student Study Team, you may make a
request in writing to the Special Education Department that your child be assessed for special education services. However, the SST can be convened very soon after your request, interventions can be
started immediately and the student's "response to intervention" (RtI) may be seen within a few
weeks. If you make a referral for special education assessment(s), due to the legal timelines, the
process may take 75 days or longer before additional supports are provided to your child.
For more information on RtI, go to: www.nichcy.org/resources/rti.asp

Step-wise approach to
Response to Intervention (RtI)

Referral
for
Special
Education
Assessments
Tier 3
• Individualized, Intensive Intervention
Tier 2
• Small Group Instruction
Tier 1
• Classroom Intervention
• Screening Assessment(s)
• Differentiated Instruction by Development Level & Learning Style

WarmLine Family Resource Center
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Overview of ADA, IDEA, and Section 504
The table below compares ADA, IDEA and Section 504.
Americans with
Disabilities Act of 1990 (ADA)
Type/Purpose
Civil rights law to prohibit
discrimination on the basis of
disability in employment, public
services, and accommodations.

Who is Protected?
Any individual with a disability
who: (1) has a physical or mental
impairment that substantially
limits one or more life activities;
or (2) has a record of such an
impairment; or (3) is regarded as
having such an impairment.
Further, the person must be qualified for the program, service or
job.

WarmLine Family Resource Center

Individuals with Disabilities
Education Act (IDEA)

Section 504 of the
Rehabilitation Act of 1973

Education act to provide federal
financial assistance to State and
local education agencies to
guarantee special education and
related services to eligible
children with disabilities.

Civil rights law to prohibit discrimination on the basis of disability in programs and activities, public and private, which receive federal financial
assistance.

Children ages 3-21 who are determined by a multidisciplinary
team to be eligible within one
or more of 13 specific disability
categories and who need special
education and related services.

Any person who (1) has a physical or
mental impairment that substantially
limits one or more major life
activities (2) has record of such
impairment or (3) is regarded as
having such impairment. Major life
activities include walking, seeing,
hearing, speaking, breathing, learning,
working, caring for oneself, and
performing manual tasks.

Categories include:
 autism,
 deafness,
 deaf-blindness,
 hearing impairments,
 intellectual disability,
 multiple disabilities,
 orthopedic impairments,
 other health impairments,
 serious emotional
disturbance,
 specific learning
disabilities,
 speech or language
impairments,
 traumatic brain injury,
 visual impairments
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Americans with
Individuals with Disabilities
Disabilities Act of 1990 (ADA)
Education Act (IDEA)
Responsibility to Provide a Free Appropriate Public Education (FAPE)?
Not directly. However, (1) ADA
Yes. FAPE is defined to mean
protections apply to nonsectarian special education and related
private schools, but not to organ- services. Special education
izations or private schools, or
means “specially designed inentities controlled by religious
structions at no cost to the parorganizations; (2) ADA provided
ents, to meet the unique needs
additional protection in combina- of the child with a disability".
tion with actions brought under
Related services are provided if
Section 504. Reasonable accomstudents require them in order
modations are required for
to benefit from specially
eligible students with a disability
designed instruction. States are
to perform essential functions of a required to ensure the provision
job. This applies to any part of
of “full” educational opportunithe special education program
ty” to all children with disabilithat may be community based
ties. IDEA requires the develand involve job trainopment of an Individualized
ing/placement.
Education Program (IEP)
document with specific content
and with required participants
by educational professionals at
an IEP meeting.
Funding to Implement Services?
No, but limited tax credits may be
available for removing architectural or transportation barriers.
Also, many federal agencies
provide grant funds to support
training and to provide technical
assistance to public and provide
institutions.
Procedural Safeguards
The ADA does not specify procedural safeguards related to special
education; it does detail the administrative requirements, complaint procedures, and consequences for noncompliance, related to both services and employment.

WarmLine Family Resource Center

Section 504 of the
Rehabilitation Act of 1973
Yes. An “appropriate” education
means an education comparable to
that provided to students without
disabilities. This may be defined as
regular or special education services.
Students can receive related services
under Section 504 even if they are
not provided any special education.
Section 504 does require development of a plan, although this written
document is not mandated. The
Individualized Education Program
(IEP) of IDEA may be used for the
Section 504 written plan. Many
experts recommend that a group of
persons knowledgeable about the
students convene and specify the
agreed-upon services.

Yes. IDEA provides federal
funds to assist states and local
education agencies in meeting
IDEA requirements to service
infants, toddlers, and youth
with disabilities. (It is not fully
funded, however.)

No. State and local jurisdictions have
responsibility. IDEA funds many not
be used to serve children found
eligible only under Section 504.

IDEA requires written notice to
parents regarding identification,
evaluation, and/or placement.
Further, written notice must be
made prior to any change in
placement. The ACT specifies
the required components of the
written notice.

Section 504 requires notice to parents
regarding identification, evaluation,
and/or placements. Notice must be
made only before a “significant
change” in placement. Following
IDEA procedural safeguards is one
way to comply with section 504
mandates.
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Americans with
Disabilities Act of 1990 (ADA)
Evaluation/Placement Procedures
The ADA does not specify evaluation and placement procedures: it
does specify provision of reasonable accommodations for eligible
activities and settings. Reasonable
accommodations may include,
but are not limited to, redesigning
equipment, assigning aides,
providing written communication
in alternative formats, modifying
tests, redesigning services to accessibility locations, altering existing
facilities, and building new facilities.

Due Process
The ADA does not delineate
specific due process procedures.
People with disabilities have the
same remedies that are available
under the Title VII of the Civil
Rights Act of 1964, as amended in
1991. Thus, individuals who are
discriminated against may file a
complaint with the relevant federal agency or sue in federal
court. Enforcement agencies encourage informal mediation and
voluntary compliance.

Individuals with Disabilities
Education Act (IDEA)

Section 504 of the
Rehabilitation Act of 1973

A comprehensive evaluation is
required. A multidisciplinary
team evaluates the child, and
parental consent is required before evaluation. IDEA requires
that reevaluations be conducted
at least every 3 years. For evaluation and placement decisions,
IDEA requires that more than
one single procedure or information source be used; that information from all sources be
documented and carefully considered; that the eligibility decision be made by a group of persons who know about the student, the evaluation data, and
placement options; and that the
placement decision serves the
student in the least restrictive
environment. An IEP meeting is
required before any change in
placement.

Unlike IDEA, Section 504 requires
only notice, not consent, for evaluation. It is recommended that district
obtain parental consent. Like IDEA
evaluation and placement procedures
under Section 504 require that information be obtained from a variety of
sources of the area of concern; that
all data are documented and considered; and that decisions are made by
a group of persons knowledgeable
about the student, evaluation data,
and placement options. Section 504
requires that students be educated
with their non-disabled peers to the
maximum extent appropriate. Section 504 does not require a meeting
for any change in placement.

IDEA delineates specific
requirements for local education
agencies to provide impartial
hearing for parents who disagree with the identification,
evaluation or placement of a
student.

Section 504 requires local education
agencies to provide impartial hearings
for parents who disagree with the
identification, evaluation or
placement of a student. It requires
that parents have an opportunity to
participate in the hearing process and
be represented by counsel. Beyond
this, due process details are left to the
discretion of the local education
agency. It is recommended that
districts develop policy guidelines
procedures.

From Disability Rights Education & Defense Fund (dredf.org)

WarmLine Family Resource Center
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Rehabilitation Act of 1973 – “Section 504”
Excerpted from www.2.ed.gov/print/about/offices/list/ocr/404faq.html

“Section 504” or “504” refers to the section of the federal law that seeks to eliminate
discrimination on the basis of disability in any program that receives federal financial aid.

In order to receive services under special education, students must qualify under specific eligibility categories. However, Section 504 protects all persons with a disability who:





Have a physical or mental impairment which substantially limits one or more major life
activities such as caring for oneself, performing manual tasks, walking, seeing, hearing,
speaking, breathing, learning or working; or
Have a record of such an impairment; or
Are regarded as having such impairment.

To be protected under Section 504, a person's impairment must have a substantial limitation on one or more major life activities. Where school children are
concerned, the critical question is whether a student's impairment substantially limits
the ability to learn.
There is no measurable standard by which to apply the "substantially limits" test and to determine whether a student's learning is substantially limited. Schools need to consider more than the
student's grades -both academic and nonacademic activities need to be considered. For example, if a
student with diabetes is barred by the school from participating in class trips because of his/her diagnosis, the student's learning is "limited."
The Section 504 regulations define a "physical or mental impairment" as:
Any physiological disorder or condition, cosmetic disfigurement or anatomical loss affecting one or
more body systems such as: neurological, musculoskeletal, special sense organs, respiratory including
speech organs, cardiovascular, reproductive, digestive, genito-urinary, hemic and lymphatic, skin and
endocrine; or
Any mental or psychological disorder such as: intellectual disability, organic brain syndrome, emotional or mental illness, specific learning disabilities,
Following are examples of conditions or diagnoses which may fall under Section 504, but
which may not qualify a student for services under IDEA:
 Communicable diseases (i.e., hepatitis);
Temporary disabilities arising from accidents who may need short term hospitalization
or homebound recovery;
Allergies or asthma;
Diabetes;
WarmLine Family Resource Center
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Drug addiction or alcoholism, as long as the student is not currently using illegal drugs ;
Environmental illnesses.
For elementary and secondary school students, section 504 requires that students be evaluated so that they are not unnecessarily labeled as having disability. It requires that tests and other
evaluation materials include those made to evaluate the specific areas of educational need and not
just those designed to provide a single intelligence quotient. Parents must consent to the evaluation.
The Section 504 planning group consists of person(s) knowledgeable about:




The student,
The evaluation data,
Placement and service options.

The planning group’s responsibility is to:






Review and consider the evaluations and information from a variety of sources,
Decide eligibility,
Determine the least restrictive placement and appropriate supplementary aids,
services and/or accommodations necessary for the student to obtain the educational
opportunities equal to his or her peers,
Write the 504 plan

504 Plan Complaints
If you have a complaint regarding your child's 504 Plan, you can file a complaint with the
Office of Civil Rights (OCR). For more information, call:
Office of Civil Rights
U.S. Department of Health and Human Services
90 7th Street, Suite 4-100
San Francisco, CA 94103
800-368-1019

WarmLine Family Resource Center
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Individuals with Disabilities Education Act (IDEA)
Individuals with Disabilities Education Act (IDEA) Part B is a federal law which guarantees
that all children with disabilities from three through 21 years have the right to a Free Appropriate
Public Education (FAPE) designed to meet their individual needs. IDEA was most recently updated
in 2004. (IDEA Part C provides early intervention services to children birth to three years old.)
Special Education is specially designed instruction, at no cost to the family, developed to
meet the unique needs of children with disabilities. Special Education includes instruction in a variety of settings, and includes services called Designated Instruction and Services (DIS) or Related Services (RS).
According to IDEA Part B, children with disabilities are those who have been evaluated as
having any one or a combination of the following which also interfere with the child’s ability to

learn and require special education services to benefit from the curriculum.















Autism
Deaf-blindness
Deafness
Emotional disturbance
Established medical disability (a disabling medical condition or congenital syndrome that the
IEP team determines has a high predictability of requiring special education services.)
Hearing impairment
Intellectual disability
Multiple disabilities
Orthopedic impairment
Other health impairment (includes attention deficit disorder or attention deficit
hyperactivity disorder and Tourette syndrome)
Specific learning impairments
Speech and/or language impairment in one or more areas of voice, fluency, language and
articulation
Traumatic brain injury
Visual impairment

WarmLine Family Resource Center
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Basic Rights under IDEA
IDEA guarantees basic rights to each child with disabilities who qualifies, and his or her parent(s). For each eligible child, the Local Education Agency (LEA) must provide:

Free Appropriate Public Education (FAPE)
FAPE refers to special education services which are:
 Provided to students at no charge to the parents,
 Meet state educational standards and,
 Are in accordance with the student’s IEP.

Appropriate Evaluation/Assessment
Each child with a disability must receive a complete, non-discriminatory education assessment prior to being placed in a special education program and must be reevaluated at least every
three years. The assessment must include a variety of evaluations, be given by persons qualified to
assess the particular area of need and provide developmental and functional information.
Assessment(s) can only be performed with written permission of the parent(s).

Individualized Education Plan (IEP)
An IEP is a focused set of goals and objectives that address the student’s individual educational needs. The IEP is developed jointly by the school team and the student’s parent(s) (and the
student, if 16 years old or older).
The IEP is reviewed annually, but parents can request an IEP (in writing) if they think it necessary. The school district then has 30 days to convene the IEP. (Many times issues that arise about
a student's IEP can be resolved either with an informal meeting with the appropriate member(s) of
the student's team and/or with the student's program manager to address concerns.)

Least Restrictive Environment (LRE) and Placement
Under IDEA, a child has the right to be educated in the Least Restrictive Environment (LRE).
Placement in the general education classroom with supplementary “aids, services and other supports
that are provided in the regular education class or other education related settings to enable children
with disabilities to be educated with non-disabled children to the maximum extent appropriate…” is
the first option the IEP team must consider when recommending a student’s placement.
Special Education Continuum of Services (from least restrictive to most restrictive):

 General Education Classroom
 General Education Classroom + supplemental aids or services
 General Education Classroom + some direct instruction by special education staff
WarmLine Family Resource Center
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 Special Day Class (SDC) or Self Contained Classroom (SCC)
 Non-Public School
 Residential School
 Home or Hospital Instruction
If a placement other than the regular classroom is chosen, the IEP must include a statement
of the extent to which the student will not participate with non-disabled peers in the course of the
day and how the student will be provided with opportunities to be included with non-disabled
peers (i.e., recess, lunch time, community based instruction, etc.).

Parent and Student Participation in Decision Making
IDEA strongly encourages the participation of and communication among everyone who has
an interest in the education of the student. Parents are members of the IEP team and are expected
to provide input during the entire process, including evaluation, eligibility and placement. They
must be provided the opportunity to participate in all meetings regarding their child and must receive regular reports about their child’s progress. Students are to participate in their IEP meetings
when appropriate and specifically when transition is being discussed 16 years old. The school district
must notify students of their rights that will transfer to them upon reaching adulthood (age 18).

Procedural Safeguards
The law requires that the rights of children and their parents are protected; that students
with disabilities and their parents are provided with information they need and that there are ways
for disputes to be resolved. Parents must give informed consent during the entire special education
process. Parents and schools have the right to request a due process hearing if they cannot agree or
if the rights of the child seem to have been violated.

Early Intervention Services for Infants, Toddlers and Their Families
Part C of IDEA focuses on families and their children from birth to three years of age who
have developmental delay(s). Families and service providers together develop an Individual Family
Service Plan (IFSP) which states the early intervention services that will be
provided for the child and support that will help strengthen the family unit
through the child’s early years. In the Sacramento area, parents can find out
more about these services, which are called Early Start from WarmLine Family
Resource Center.

WarmLine Family Resource Center
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Turning Three – Transition to Preschool from Early Start
At age 27 – 33 months, the child who is receiving Early Start services is referred to his or her
school district. The school district performs assessments to determine whether he or she qualifies for
special education services. If the child is eligible for special education, the school district will write
an IEP by the child’s third birthday and provide those services which are needed for the child to take
part in school.
The transition process from early intervention services to those provided by the school district can be confusing for families. WarmLine Family Resource Center has a booklet entitled “Turning Three Years Old” (available in English and Spanish) which explains the transition to special education. “Turning Three Years Old” can be downloaded from WarmLine’s website at
www.warmlinefrc.org., or parents who have a child transitioning from Early Start may call WarmLine for a copy. WarmLine also provides trainings to families about how transition to preschool
works.

Transition to Adulthood
Transition goals and services which help students develop skills to move on to adult life are a
required part of the IEP beginning at age 16. (Most parents of teens with disabilities agree that the
earlier you start thinking and working on transition issues, the better prepared your teen [and you]
will be for leaving school.)
When a student with an IEP enters high school, it is important for parents to talk with the
IEP team and understand whether the student will graduate with a diploma (which will end special
education services), or leave high school with a certificate of completion, which will allow special
education services to continue until the teen reaches the age of 22.
If the teen leaves high school with a certificate of completion, you will continue to work
with the IEP team to plan the living skills and employment options that you and your teen feel are
important for life after school is completed.

California High School Exit Exam (CAHSEE)
California requires that in order to graduate high school with a diploma, students must pass
the California High School Exit Exam (CAHSEE).
“Beginning in the 2009–10 school year, California Education Code Section 60852.3 provided an exemption from meeting the CAHSEE requirement as a condition of receiving a diploma of
graduation for eligible students with disabilities who have an IEP or a Section 504 plan. The IEP or
Section 504 plans must state that the student is scheduled to receive a high school diploma, and has
satisfied or will satisfy all other state and local requirements for high school graduation, on or after
July 1, 2009. The exemption from meeting the CAHSEE requirement ends June 30, 2015, unless the

WarmLine Family Resource Center

14

Understanding Special Education

State Board of Education extends the implementation of the alternative means assessment one additional year.” (http://www.cde.ca.gov/ta/tg/hs/cahseefaqexempt.asp#q4)

Transition IEPs:
Transition IEPs must include:


Adult goals with measurable outcomes identified; including making choices and decisions,
problem solving, goal setting and attainment, self advocacy, involvement and participation
in IEP, self-awareness and self-management,



Goals/outcomes that identify what instruction will be provided at school and in the
community,



Instruction directly related to adult goals/outcomes in areas of curriculum based on the
student’s preferences, interests and priorities,



A range of educational opportunities that are sufficient to encourage the development of the
student’s choices, interests, preferences and options for the future,



The opportunity for paid work experience, if the student desires,



The opportunity for both academic and community based/independent living skills curriculum, if the student desires,



The opportunity for the student to be included with non-disabled peers,



Statement(s) of transition services needs,



Identification of other agencies involved with transition, i.e., Alta California Regional
Center, Department of Rehabilitation.

By law, at age 16, the student must be given the opportunity to participate in the IEP process!
WarmLine has a booklet, “Moving On-Transition to Adult Services”, which can be found at
www.warmlinefrc.org which contains in-depth information about adult services for disabled youth.

WarmLine Family Resource Center
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Special Education Referral and Assessment
Parents, school staff or an outside agency (such as Alta California Regional Center) may refer
a child and request assessment(s) for special education services by the school district.
When parents are concerned that a child might need special help to benefit from his/her
education, they may request assessment(s) in writing from the school district’s special education
department. Keep a copy of the letter. (See the sample letter on the next page.)
There are legal timelines which start when the school district receives the letter. (See page
19.) Follow up to make sure the letter was received by the special education department and when.
Make a note to call them if you have not received the assessment plan within 15 days.

When Requesting Assessment for Special Education Services:
Be specific about what your concerns are and if your child
has been given a diagnosis, what it is. The school district is required
to assess the child for needs related to his/her disability and not areas
for which there is no suspected disability. Asking only for "comprehensive assessments" does not provide enough information to the
school district. Your information can help to focus what assessment(s) are needed. It might be helpful to get input from the classroom teacher, because he or she may have observations or concerns
that have not been shared with you previously, but should be addressed.
Don’t forget to get copies of physician assessments and/or diagnoses (such as a doctor’s
report stating that your child has ADHD, a hearing loss, has been diagnosed with autism, etc.)
(Hint: It may take weeks for the school district to receive health records that have been requested.
If you ask that the doctor or other practitioner include you on the list of people who receive a copy
of medical reports, you will already have them and can provide them directly to the school district.)
If there are concerns about your child’s behavior at school, be specific about what the behaviors are and request a behavior assessment and positive behavior intervention plan.

“Everybody is a genius, but if you judge a fish by its ability to climb a tree,
it will live its whole life believing that it is stupid.”
Albert Einstein

WarmLine Family Resource Center
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Sample Request for Assessment
(Replace bold text with your information.)
Your Name
Your Address
Your City, State, Zip Code
Your Phone number
Date
Name of Special Education Director or Your Child’s Program Specialist
Name of District
District Address
District City, State, Zip Code
Regarding: Your Child’s Name
I am writing to request assessment(s) for my child, (your child’s name) to determine if he/she
is eligible for special education services. He/she is (age) years old and attends (name of school).
(If known:) I am requesting assessments in the areas of (speech, occupational therapy, academics, behavior) for the following reason(s): (Be as specific as possible-such as “he/she is not clear
when speaking and no one else can understand”; “his/her handwriting is very poor for her age”;
“he/she cannot copy a line that I draw as an example”; “he/she becomes angry easily and sometimes lashes out physically”; “he/she does not make eye contact or engage with others”.)
(If you believe you child may be eligible in particular categories, especially Other Health
Impaired, Emotional Disturbance or Autism, you should specifically say so and ask that the assessments address those conditions. If your child has a diagnosis, include it here, i.e. “My child has been
diagnosed with autism by Dr. Doolittle.”)
Following the assessment and team review of the results, should my child be found to have a
disability but not qualify for special education services under IDEA, I request that the Section 504
Coordinator for (your school) or his/her designee be present at the IEP meeting to discuss accommodations and a 504 Plan.
I would like copies of the assessment report(s) at least five days prior to the IEP meeting so
that I may review them in order to be better prepared for the meeting.
Sincerely,
Your Name

WarmLine Family Resource Center
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Special Education Referral Timeline
Parent Referral

Special Education Referral

Agency Referral
15 Calendar Days*

SST/Regular Education

* Except when referral is made 10 days or less prior to
the end of the regular school year, the assessment plan
must be developed within 10 days after the start of the
next regular school year.

Assessment Not Returned Within
15 Calendar Days.
Assessment Plan to Parent for Signature

Process Stops

Signed Assessment Plan Returned Within 15 Days
60 Calendar Days**

Assessments Conducted, IEP Scheduled

** Except when a referral is received 30
days or less prior to the end of the regular
school year, the IEP must be conducted
within 30 days after the start of the next
regular school year.

Assessment(s) Results
& IEP Recommendations
Accepted
Parent Consent

Assessment(s) or IEP
Rejected by Parent

IEP
Meeting
Held

Independent Education
Evaluation (IEE)
Assessment(s)

Implementation of IEP
Annual Review
Three-Year Re-evaluation

Mediation, Due Process

Assessment (Evaluation)
An assessment is a close look by a team of teachers and other professionals at your child’s
abilities, strengths and areas of need. It provides information about your child’s educational needs
and helps to determine whether your child qualifies for special education services. Initial assessment(s) must be completed to determine whether your child has a disability, the extent of the disability and how the disability impacts your child’s education.
The assessment plan describes the testing to be done and who will be conducting the tests
(i.e., Speech Therapist, School Psychologist, Special Education Teacher). Parents have 15 days to
WarmLine Family Resource Center
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return the signed assessment plan to the school district. Parents must give written permission before
the assessments can be done. Read the assessment plan carefully to make sure that it addresses all of

the areas of concern that you have.
IDEA requires that a student be assessed in all areas of suspected disability. Those areas are
defined to include: health, vision, hearing, social and emotional status, general intelligence, academic performance, communicative status and motor abilities. It is important to provide as much information as possible about what your concerns are and why you are requesting assessment(s) so that
the appropriate evaluations can be performed. No one instrument is sufficient to determine whether
your child has a disability which affects his/her educational performance.
Assessment areas may include:
 Academic/cognitive
 Psychomotor
 Self-help skills
 Social/emotional
 Gross motor
 Fine motor
 Speech and language
 Vocational
 Other aspects of the suspected disability
Persons administering tests are required to be experienced with:
 Children with disabilities,
 The age and functional level of the child being tested,
 The test(s) being used.
Tests must take into account and be appropriate to the child’s:
 Age and level of functioning,
 Disabilities,
 Abilities,
 Attention span,
 Primary language.

Other Testing Methods
A variety of tools and strategies may be used to gather functional and developmental information about your child. Other assessments may include:
 Interviewing parents and/or the student,
 Observation of the student,
 Discussions with other professionals who are acquainted with the student,
 Review of the student's medical and/or educational history,
 Practical demonstration(s) by the student,
 Review of the student's work.
WarmLine Family Resource Center
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Copies of Assessments
You have the right to have copies of assessments prior to the IEP meeting. The law does not
specify how many days before the IEP is held the reports should be provided, but it states that
“school records” are to be made available within five (5) days of a request either in writing or orally. (It is a good idea to make any request in writing because it provides documentation of your request.)
There are advantages to having assessments prior to the meeting.
You have the chance to familiarize yourself with the report(s) and make
notes about sections that you don’t understand or which you want to discuss
further. Reports can be difficult for parents because they target what a child
is not able to do. It can be helpful to read the reports in private prior to the
meeting so you can be prepared to discuss them with the IEP team in an unemotional manner.

Tests Which Assess Learning Processes
Disability Rights Education Fund: http://dredf.org/special_education/Assesments_chart.pdf

Process
Cognition
/Intelligence
Verbal
Intelligence

Nonverbal
Intelligence

Language
Process
Receptive
Verbal
Language

Definition – Ability to:
Reason, think
abstractly, and solve
problems
Use cognitive
processes which rely
primarily on verbal
language.
Use cognitive
processes which do not rely
primarily on verbal
language.

Definition – Ability to:
Understand
incoming spoken
language.

WarmLine Family Resource Center

Tests Which Give Information
*Wechsler Tests: WISC-III, WAIS-III, WPPSI-R
*Stanford-Binet
*Differential Ability Scales (DAS)
*Wechsler: Verbal Scales
*Stanford-Binet: FE-Verbal Comprehension Factor
*DAS: Verbal Ability
*Wechsler: Performance Scales
*Stanford-Binet: FE-Nonverbal Reasoning/Visualization Factor
*DAS: Nonverbal Ability
*Kaufman Assessment Battery for Children: Nonverbal Scale
*Leiter International Performance Scale
*Raven’s Progressive Matrices
*Columbia Mental Maturity Scale

Tests Which Give Information
*Wechsler: Verbal Scales
*Test of Language Development-2 (TOLD-2): Listening Composite
*Test of Auditory Comprehension of Language-Revised
*Clinical Evaluation of Language Fundamentals (CELF-R): Receptive Subtests
*Peabody Picture Vocabulary Test
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Expressive
Verbal
Language

Convey ideas and relate
information through
oral language.

Receptive
Nonverbal
Language

Derive meaning from
picture, gestures,
facial expressions & interpret social
situations w/o verbal
clues.
Convey meaning
through gestures, facial
expressions, and drawings.

Expressive
Nonverbal
Language

Auditory Discrimination
Process
Definition – Ability to:
Auditory
Break works into syllaAnalysis
bles and/or discrete
sound components.
Auditory
Combine supplied
Synthesis
sounds or syllables into
words (sound blending).
Auditory
Retain information just
Immediate heard for a short
Memory
period of time. (No
storage involved)

Auditory
Recent
Memory
Auditory
Remote
Memory

Store & recall recently
heard auditory material.
Store & recall auditory
material heard several
months or years earlier.

*Wechsler: Verbal Scales
*TOLD-2: Speaking Composite
*CELF-R: Expressive Subtests
*Woodcock-Johnson, Rev. Tests of Cognitive Ability: Oral Language Cluster
*Speech Exam and Language Sample
*Wechsler: Picture Completion, Picture Arrangement,
Object Assembly
*Stanford-Binet: FE-Absurdities
*K-ABC: Gestalt Closure, Photo Series, Face Recognition
*Observations of Behavior
* Detroit Tests of Learning Aptitude-2(DTLA-2) Conceptual Matching
*Goodenough-Harris Drawing Test
*Kinetic Family Drawing
*ITPA: Manual Expression
*Observations of Behavior

Tests Which Give Information
*WJ-R, Cognitive: Incomplete Words
*Slingerland: Test 7, Echolalia
*Auditory Analysis Task (Plant=p-l-a-n-t)
*WJ-R, Cognitive: Sound Blending
*Mann-Suitor Sound Blending

*Wechsler: Digit Span
*Stanford-Binet: FE-Memory for Sentences, Memory for Digits
*K-ABC: Number Recall, Word Order
*WJ-R, Cognitive: Memory for Sentences, Memory for Words.
*Detroit Tests of Learning Aptitude- (DTLA): Sentence Imitation,
Word Sequences, Story Sequences
*Slingerland: Tests 6,8
*Rey Auditory-Verbal Learning Test
*Wechsler: Information, Similarities, Vocabulary, Comprehension
*Stanford-Binet: FE-Vocabulary, Comprehension, Verbal Relations
*WJ-R, Achievement: Knowledge Cluster
*Peabody Individual Achievement Test-Revised: General Information

"While we try to teach our children all about life, our children teach us what life is all about."
Angela Schmidt
WarmLine Family Resource Center
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Visual Skills
Process
Visual
Discrimination

Definition – Ability to:
Detect subtle likenesses
and
differences.

Visual
Analysis

Identify the parts of a
visual stimulus and
differentiate
figure from ground.

Visual
Analysis
/Synthesis

Identify parts of a visual
stimulus & combine visual elements into a
whole.
Retain information just
seen for a short period
of time (no storage
involved.)

Visual
Immediate
Memory
Visual
Recent
Memory
Visual
Remote
Memory
Visual
Special
Orientation

Motor Skills
Process
Fine
Motor
Coordination

Store & recall recently
seen visual information
Store & recall visual information seen several
months or years earlier.
Perceive spatial relationships involving
one’s body & the environment and organize
& interpret spatial relationships on a two dimensional level as in
copying, writing or
reading.

Definition – Ability to:
Control fine muscle
movements, as in
writing, drawing, and
cutting.

WarmLine Family Resource Center

Tests Which Give Information
*Wechsler: Performance Scale
* WJ-R, Cognitive: Visual Matching, Cross Out
*Motor Free Visual Perception Test
*Slingerland: Test 4
*Test of Visual Perceptual Skills-Revised (TVPS-R): Visual Discrimination
*Wechsler: Performance Scale
*K-ABC: Gestalt Closure, Triangles, Matrix Analogies, Photo Series
*Slingerland: Tests 1,2,3,8
*Motor Free Visual Perception Test
*Jordan Left-Right Reversal Test-Revised (1990 Edition)
*Observations of work list and paragraph reading
*Wechsler: Picture Arrangement, Block Design, Object Assembly
*K-ABC:Triangles, Photo Series
*Raven’s Progressive Matrices
*Wechsler: Coding
*Stanford-Binet: FE-Bead Memory, Memory for Objects
*K-ABC: Hand Movements, Spatial Memory
*WJ-R, Cognitive, Picture Recognition
* Slingerland: Tests 3, 5
* Ray Complex Figure Drawing
* Weekly Spelling Tests
*Wechler: Picture Completion, Object Assembly
*Achievement Tests: Word Recognition, Oral Reading, Spelling
*Slingerland Tests: 1,2
*Bender Visual Motor Gestalt Test
*Jordan Left-Right Reversal Test (1990)
*Wechsler: Block Design
* Right-Left Discrimination Test
*Observations for written work, reading and behavior.

Tests Which Give Information
*Wechsler: Coding, Mazes
*Stanford-Binet: FE-Copying
*Bender-Gestalt
*Developmental Test of Visual-Motor Integration (VMI)
*Slingerland: Tests 1,2,5,6
*Observations of writing, drawing, cutting & coloring
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Speech

TactileKinesthetic
Discrimination
Kinesthetic
Memory
Gross
Motor
Coordination
Modality
Integration

Coordinate articulatory
movement patterns for
speech.
Identify and interpret
information gained
through touch and
movement.
Remember information
gained through movement.
Coordinate large muscle movements as in
running, walking, skipping, and throwing.
Transfer information
from one sensory modality to another and
coordinate two or three
modalities in the production of outgoing
responses.

Academic Skills and Achievement
Process
Definition – Ability to:
Reading and Decode unfamiliar
Phonics Skills words, to recognize
familiar words, and to
understand written
material.
Spelling Skills Encode words in written form. Use of
spelling rules, visual
recall. Auditory analysis
skills in encoding
words.
Handwriting Neatness, spatial
Skills
organization, and
knowledge of
manuscript and/or
cursive alphabets.
Written
Organize & relate ideas
Language
in written form.
Skills
Knowledge of written
language mechanics.

WarmLine Family Resource Center

*Speech Exam
*Slingerland: Echolalia
*Task: Examiner moves a child’s fingers to form letters or numbers with
eyes closed; child identifies

*Task: Examiner teaches a new word through repeated writing; child
reproduces later
*Observation of motor patterns in writing
*Bruininks-Oseretsky Test of Motor Proficiency
*Observation of gross motor activities

*Slingerland
*Halstead-Reitan & Reitan_Indiana Neuropsychological Test Batteries
*WJ-R, Cognitive: Visual-Auditory Learning
*Comparisons of performance on academic task such as reading,
copying, and dictated spelling.

Tests Which Give Information
*Wechsler Indiv. Achievement Test (WIAT): Reading Composite
*Woodcock-Johnson, Revised-Tests of Achievement: Reading Subtests
*Kaufman Test of Educational Achievement (K-TEA): Reading Composite
*Ekwall Reading Test
*Informal survey of phonics skills
*WIAT: Spelling
*K-TEA- Spelling
*Wide Range Achievement Test-3 (WRAT-3): Spelling
*Dictated Spelling Tasks

*WIAT: Written Expression
*Classroom Writing Samples
* Test of Written Language (TOWL)
*Slingerland Tests 1,2,5,6
*Alphabet Writing Task
*WIAT: Writing Composite
*Test of Written Language
*Test of Early Written Language (TEWL)
*WJ-R, Achievement: Written Language Subtests
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Mathematics
Skills

Perform arithmetic
computations & solve
problems involving
mathematical concepts
& reasoning.

Social and Emotional Adjustment
Process
Definition
Self-Concept
&
Relationships
with Others
Social
Maturity and
Appropriateness of
Behavior

Physical Health and Development
Process
Definition
Hearing
Visual Acuity
Health &
Dev. History

*WIAT: Mathematics Composite
*Key Math-Revised
*WJ-R, Achievement: Mathematics Subtests
*K-TEA: Mathematics Composite
*WRAT-3: Arithmetic

Tests Which Give Information
*Projective Drawing Tests
*Apperception Tests (CAT, TAT, Roberts)
*Piers-Harris Children’s Self-Concept Scale (Updated Norms)
*Sentence Completion Test
*Roschach Psychodiagnositc Test
*Woodcock-Johnson Scales of Independent Behavior (SIB)
*Vineland Adaptive Behavior Scale
*Developmental Profile II
*Child Behavior Checklist
*Conners Parent and Teacher Rating Scales
*Behavior Evaluation Scale-2

Tests Which Give Information
*Pure Tone Audiometric Screening
*Typanometry
*Snellen Vision Screening
*Titmus Test
*Health and Developmental Interview
*Neurodevelopmental Exam

Independent Educational Evaluation (IEE)
If the parent disagrees with the results of the assessment conducted by the school district,
he/she has the right to ask for and obtain an IEE at public expense from a person qualified to conduct the assessment. The parent is entitled to only one IEE at public expense each time the school
district conducts an evaluation with which the parent disagrees.
The school district must respond “without unnecessary delay” to the parent's request for an
IEE and provide information about where to obtain it.
If the school district believes that the district's assessment is appropriate and disagrees that an
IEE is necessary, the school district must request a due process hearing to prove that its assessment
was appropriate. If the district prevails, the parent still has the right to an independent assessment
but not at public expense. The IEP team must consider independent assessments.

WarmLine Family Resource Center
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If the school district observes the student in his/ her classroom during an assessment, or
would have been allowed to observe the student, an individual conducting an IEE must also be allowed to observe the student in the classroom. If the school district proposes a new school setting
for the student and an IEE is being conducted, the independent assessor must be allowed to observe
the proposed setting.

Re-evaluation
Re-evaluation is required every three years to determine:
•If your child continues to have a disability and require special education,
• How your child is progressing and what his/her current education needs are,
•Changes needed in special education or related services to enable your child
to meet IEP goals and participate in the general education curriculum.
Re-evaluation must also be conducted whenever the student’s parents or teacher request.
The IEP team is not required to conduct additional (new) assessments in order to re-evaluate
the student every three years unless requested to do so by the parent.
As part of the re-evaluation, the IEP team (including parents) and other educational professionals, as appropriate, must review existing data (on the student) to identify whether additional
facts are needed to determine whether the student continues to have an eligible disability and continues to require special education services. The team will also determine if any additions or changes to the student’s current special education program are needed. The team may conduct this review
without a meeting and the district is not required to obtain parental consent to conduct this portion
of the re-evaluation.
If the group decides that no further assessment(s) are necessary, the school district must notify
the parent of that decision and that the parent has the right to request assessment(s).
If the school district staff feels that the child no longer qualifies for special education services, it is
required to conduct an in-depth assessment to document that decision.

School Records
Under a federal law, called the Family Educational Rights and Privacy Act (FERPA), you have
the right to have access to your child’s school records.
Make a written request (a written request is always preferable because it provides you with
documentation of when the request was made). The records must be made accessible to you within
five (5) days. You may ask for copies of the records, but you may be charged a copying fee. The
school district must provide the copies for free if the cost "effectively prevents the parent from exercising the right to receive such copies."
WarmLine Family Resource Center
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Parents can see all records, files, documents and other materials that are maintained by the
school system and which contain information relating to their child, including all records which refer
to the student by any personally identifiable manner, such as social security number, student ID
number or any other data that makes them traceable to that student.
Records that cannot be examined are:




Personal notes that teachers, counselors and/or school administrators have made for their
own use,
Records of school security police when they are kept separate from other records and used
for law-enforcement purposes,
Personnel records of school employees.

If a parent feels that a document is inaccurate or misleading, he/she has the right to request
that it be removed or corrected. If the school refuses, the parent may submit a written statement
stating the objection to the information, which will remain part of the record until the information
is removed or corrected. If the school district disagrees with the request to remove the information
that the parent feels is inaccurate, the parent may request a formal records hearing.

Keeping Records at Home
IDEA expects parents to be part of the IEP team. In order to be
effective members, parents need to know what services their child is
receiving, why and whether the services are effective. To do this, it’s essential that parents keep their own records about their child’s educational
services.
When parents keep copies of documents (reports, assessments,
etc.) they can feel better prepared and confident about working with the
education professionals. Having their student’s reports and assessments
makes it easier for parents to follow their child’s education program and
plan for any changes that might be needed. (They can also provide
records that may be missing or incomplete from school files.)
A 3-ring binder is a good way to organize the home records because it keeps them together,
in order, is portable and easily carried to meetings. The records can be filed however is most convenient; for example, chronologically by calendar or academic year or by topic. Whatever system is
used, be sure to keep all information up-to-date. (Most parents also keep copies of relevant medical
records with the educational records.)
(Some parents put a picture of their child on the cover of their binder to remind the team
that this is a child, and not a case study. It can also help to "lighten the mood" at IEP meetings.)

WarmLine Family Resource Center
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Records and Information to keep:


Contact information for people who work with your child, including the person's
title to help you keep track of "who's who",



A current copy of your school district's Parent Handbook which contains important
information such as suspension and bullying policies,



Your observations of your child including interests, strengths and weaknesses.
Update them at least annually,



Copies of current (and previous) assessments, reports, IEPs,



Copies of written communication, including test results and recommendations with
outside professionals regarding your child's medical and/or educational needs,



Report cards,



Written communication with school personnel,



Notes on parent/teacher conferences and telephone conversations with school staff,



Medications your child takes, including time, and dosage. Update regularly.

A note about medical records: When a child is young, especially if he/she has complex medical needs, it’s common for parents to keep detailed records that include medical procedures and
tests that were performed and their dates. It is valuable to continue to maintain those records as
your child gets older. When he/she moves into adult services, that information will be requested
from agencies.

Every child deserves a champion – an adult who will
never give up on them, who understands the power of
connection and insists that they become the best that
they can possibly be.”
Rita Peirson

WarmLine Family Resource Center
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Developing the IEP
The Individualized Education Plan (IEP)
When a child qualifies for special education services, an IEP is written and updated yearly.
The IEP is a legally binding document in which the school district agrees to provide services, but it is
not “written in stone” and can be changed or amended if necessary. (The parent can make a request
for a new IEP in writing to the special education department. The school district has 30 days to
convene the IEP meeting.)
The Members of the IEP Team:
The school district must ensure that the IEP team for each child with a disability includes:



The parent(s)* of the child;



A regular education teacher (if the child is, or may be, participating in the regular education
environment);



A special education teacher or special education service provider;



A school district representative who is qualified to provide or supervise the delivery of special education services, knowledgeable about the general curriculum and the resources of the district. Another team member already on the team may do this.



The individual who conducted the assessments of the student, or someone who is knowledgeable about the procedure used and the results and is qualified to interpret the results. Another team member may serve in this role.



Other people with specific expertise or knowledge of the student, at district’s request.



Anyone the parent chooses to invite, such as a friend, neighbor, advocate or someone who
has specific knowledge of the student.



The student, when appropriate.

* Parents are an important part of the IEP team and their input is essential. Sometimes parents say that they feel intimidated at IEP meetings. Participating comfortably in the IEP process can
be learned and will get easier with practice. The key to the parent feeling a part of the team is with
preparation for the meeting. This will be discussed in more detail in the “Preparing for the IEP
Meeting” section.

WarmLine Family Resource Center
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Requirements for the Content of the IEP
The IEP is must contain specific content. What follows is the information which is required in the
IEP (bold) and questions for the parent to consider/ask:
Eligibility
1. How is my child eligible for special education?
Present Levels of Performance (PLOP)
 Reading
 Writing
 Math
 Communication Development
 Gross/Fine Motor Development
 Social/Emotional/Behavioral Development
 Health
 Vocational (pre-vocational) Skills
 Adaptive/Daily Living Skills
1. Do the present levels describe how my child’s disability affects involvement and progress in
the general curriculum?
2. Are the present levels based on current information and state more than just test scores?
3. Do assessment results correspond to my knowledge of my child’s abilities?
4. Do the results describe my child’s abilities as well as specific areas of need?
Parent Concerns
1. Is the team addressing my concerns?
Student’s Strengths
1. Does the team know my child’s strengths and learning style?
2. Are they using my input?
Individual Transition Plan/High School Graduation. Statement of Needed Transition Services (at 16)
1. Will my child graduate with a diploma (ending special education services) or receive a certificate of completion (allowing special education services to continue until age 22)?
2. What is the projected graduation date?
3. How many credits will be needed to graduate?

WarmLine Family Resource Center
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4. If on the diploma track, will he/she be required to take the California High School Exit Exam
(CAHSEE)? With accommodations or modifications? What will that look like?
5. Are there appropriate post-secondary goals?
6. Are the post-secondary goals updated annually?
7. Are the goals based on age-appropriate transition assessments?
8. Do the services provided enable progress on the goals?
9. Is the course of study aligned with the goals?
10. Are the goals related to my child’s needs and wishes?
11. Was my child invited to the meeting and involved in transition planning?
12. Were outside agencies (i.e., Dept. of Rehabilitation) identified and invited?
13. Who will provide transition services and what will they look like?
14. Has my child been advised of his/her rights at age 18?
Annual Goals
Goals must be:
 Specific
 Measurable & Observable
 Attainable
 Relevant (Provide access to the core curriculum)
 Time-bound (Accomplished over a specific period of time.)
1. Are they based on assessment(s) of my child’s present performance?
2. Do they include functional goals (if needed)?
3. Can my child’s progress on each goal be measured?
4. What, if any, changes are expected in my child’s behavior?
5. Are positive behavior supports needed and if so, are they included?
6. Given my knowledge of my child, are the goals appropriate?
7. Do I think additional goals should be addressed?
WarmLine Family Resource Center
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Short-term Objectives/Benchmarks
1. Will the objectives help my child progress on the goals?
2. Will I be able to tell if my child has mastered an objective or reached a benchmark?
Offer of FAPE (Free Appropriate Public Education)
1. What services/supports (including related services, i.e. speech, OT) are going to be provided?
2. When?

Where?

By whom?

How long is each session?

How frequently?

3. What supplementary aids/services* are being (or should be) included?
4. What accommodations/modifications should be included? Will modifications affect his/her
ability to obtain a diploma?
5. What makes this an appropriate placement for my child?
6. Does my child need Extended School Year** (ESY) (‘summer school”) services?
7. Will my child need transportation? (Are there restrictions to the length of time he/she can
spend on the bus trip?)
* Examples of supplementary aids/supports:
 Supports to address environmental needs
 Child’s specialized equipment needs
 Pacing of Instruction needed
 Presentation of subject matter
 Materials needed
 Assignment accommodations
 Self-management and/or follow-through needed
 Testing accommodations
 Social interaction support
 Training for staff
 Levels of staff support needed
 Planning time

“You’ve developed the strength of a
draft horse while holding onto the
delicacy of a daffodil…you are the
(parent), advocate and protector of a
child with a disability.”
Lori Borgman

**Students receiving special education services are eligible for ESY services if:

 The student’s disability will continue indefinitely or for a prolonged period,
 Interruption of the student’s education program may cause significant regression,
 The student has a slow recoupment of skills that interfere with the ability to attain selfsufficiency and independence.

WarmLine Family Resource Center
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Offer of FAPE Educational Settings
1. What percentage of the day will my child be included with typically developing children?
What will that look like?
2. Does my child need mental health services and are they included in the IEP?
3. How and when will I be informed of my child’s progress? (Does this include the people
providing Related Services?)
4. What will be done to support my child’s transitions (i.e., kindergarten, middle/high school,
special education to general education, etc.?)
Special Factors
1. Does my child require assistive technology or services/materials to meet educational goals?
2. If my child is an English language learner, how will his/her IEP needs be met and measured?
3. If my child has behaviors that impede his/her learning (or that of other students), are there
positive behavior supports/interventions included in the IEP?
4. Which statewide tests will my child take? With accommodations or modifications?
5. Are my child’s medical needs noted?
Signature & Parent Consent
(You do not have to sign the consent immediately after the meeting. You may take it home to
review. Find out who you should contact if you have questions.)
1. Are the meeting attendees listed?
2. If I need to follow-up with someone, do I have their contact information?
3. If I disagree with any parts of the IEP, have I written a short statement on the signature page
about what I disagree with and why?

“I know God will not give me anything I can’t handle.
I just wish He didn’t trust me with so much.”
Mother Teresa

WarmLine Family Resource Center
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Designated Instruction and Services (DIS) (Related Services)
DIS or Related Services are services that are required by a student with disabilities to benefit
from his/her educational program. DIS must be written into the student’s IEP and must include
where the service(s) will take place, how frequently and the duration of the session. For example,
Speech Therapy, Smith Elementary School, weekly for 30 minutes. (Note: In order to allow for
holidays and vacations, school districts may write the number of sessions for the number of instructional weeks in the school year. For example, if there are 32 instructional weeks and the services
are weekly, the IEP will state 32 sessions.)
Examples of Related Services: (Including, but are not limited to, the following :)
(From Calif. Department of Education, Special Education Division www.cde.ca.gov/sp/se/lr/om032707.asp)

1. Language and speech development and remediation
2. Audiology services
3. Orientation and mobility services
4. Instruction in the home and hospital, if necessary
5. Adapted physical education
6. Physical and occupational therapy
7. Vision services
8. Specialized driver training instruction
9. Counseling and guidance services, including rehabilitation counseling
10. Psychological services other than assessment and development of the IEP
11. Parent counseling and training
12. Health and nursing services, including school nurse services designed to enable an
individual with exceptional needs to receive a free appropriate public education as
described in the individualized education program
13. Social worker services
14. Specially designed vocational education and career development
15. Recreation services
16. Specialized services for low-incidence disabilities, such as readers, transcribers, and vision
and hearing services
17. Interpreting services
18. Transportation
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Goals
Goals are statements about things we want to do, get, or become. Setting goals for
ourselves and systematically working toward them is a way of turning an ambition or desire into a
reality. If you know what you want, you are more likely to get it.
Setting educational goals for students is an essential part of planning an appropriate instructional program. Educational goals are statements that tell what skills (academic or behavioral) the
teacher and pupil are aiming for.
Annual goals, such as “will be able to dress himself…,” represent a specific set of skills that
the child will work toward over the school year.

Goals are:


Specific



Measurable and observable



Attainable



Relevant (Provide access to the core curriculum)



Time-bound

Developing Annual Goal Areas
 Considerations:
Primary concerns stated on the initial referral,
Amount of time the student has left in school and his/her age,
Skills needed to be successful in the regular classroom,
Behavior/skills that will improve with modifications,
Strengths of the student,
Scope and sequence of the skills, curriculum or behaviors to be addressed,
Student’s learning style (visual, auditory, tactile),

Goals/Benchmarks/Objectives
Parents can contribute to the goal writing process by sharing the goals they feel are important for their child. (See page 42.) Although you are not an expert goal writer, you do know
what non-academic areas your child needs to work on and how your child might be most successful
in achieving educational goals.
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IEP goals are referred to as annual goals because they are written for one year. They are
based on the present level of educational performance (“baseline”) and can be set in many different
areas, but most of them are in one of the following categories:
• Academic Skills (e.g., reading, writing, spelling, math) Academic goals must be linked to
state grade level standards. It can be very helpful if parents share insight about how their child
learns and what sorts of things interest him/her.
• Self-help Skills (e.g., eating, dressing, bathing, shopping)
• Leisure and Recreational (e.g., learning to use community resources)
• Communication (e.g., speaking or other means to understand and respond to others)
• Motor Skills (e.g., movement, balance, muscle strength and coordination)
• Social/Behavioral (e.g., maintaining relationships, learning appropriate behaviors)
• Prevocational/Vocational (e.g., following directions, task completion, vocational training
Goals are major milestones; objectives are short-term, measurable, intermediate steps that
move the student toward achieving the (annual) goals. Objectives are to be measured and accomplished over a period of time, such as a school quarter or grading period.

Ineligibility
If a student is found to be ineligible for special education services and the parent(s) disagree
with the school district’s decision the parent(s) can do the following:



Request Independent Education Evaluation(s). (See page 25.)



Ask specifically why the student did not qualify. Ask that the school district put the reason(s)
in writing and pursue due process if necessary.

 If the student has a documented disability which substantially limits a major life activity
(such as learning), that disability may qualify the student for accommodations under Section 504
of the Rehabilitation Act of 1973.
When Children Relocate:
When a student with an IEP moves into a new school district which is not in the same Special
Education Local Plan Area (SELPA), the new school district must provide services comparable to the
current IEP for 30 days. Within 30 days, the new school district must develop a new one.
When a student with an IEP moves from one state to another, the new school district must provide comparable services until it can conduct any new assessments that have been determined to be
necessary and then develop a new IEP. (The student’s new school district must take reasonable steps
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to obtain records from the old school district and the old school district must take reasonable steps
to provide them.)

Instances When an IEP Team Member May Not Need to Attend the Meeting:
A member of the IEP team is not required to attend an IEP meeting if the parent and the
public agency agree (and note in writing) that the attendance of the member is not necessary because the member's area of the curriculum or related services is not being modified or discussed in
the meeting.
A member of the team may be excused when the meeting does involve a modification to or
discussion of the member's area of the curriculum or related services, if:
 The member submits in writing to the IEP team, input into the development of the IEP prior
to the meeting and,
 The parent and the public agency consent to the excusal (in writing).

Amending the IEP Without A Meeting:
If changes need to be made to a student’s IEP, the parent(s) and the school district may agree
to develop written amendments or modification to the student’s current IEP rather than convene an
IEP meeting. If changes are made to student’s IEP, the IEP team must be informed of those changes.
Upon request, a parent must be provided with a revised copy of the IEP with the amendments.

Review of the IEP:
Each school district must ensure that the IEP team reviews the child’s IEP periodically, but not
less than yearly, to determine whether the annual goals for the child are being achieved and
revise the IEP, as appropriate.
A regular education teacher of the child must participate in the review of the IEP as a member of the team if the student is receiving services in the general education classroom.

Alternative Means of Meeting Participation:
The IEP should be held at a mutually agreed upon time
and location, but there may be meetings when it is not possible
to have the team members together at the same time. If necessary, and with parent consent, team members (including the parent) may participate by conference call or video feed.
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Preparing for the IEP Meeting
Being prepared for the IEP meeting will help you feel more confident about
being part of the IEP team. Preparation does not have to be time consuming, especially for parents who have monitored their student’s progress throughout the school
year. Here are some suggestions of ways to help make your child’s IEP meeting more
productive (and less stressful) by preparing for it:



Create and keep up-to-date a binder that contains your child’s:
o Assessments/Evaluations
o Progress Reports/Report Cards
o IEPs
o Communication Logs
o Educationally related medical information



Know why your child is eligible for special education, what services are being provided and the
current goals



Monitor the IEP throughout the year. Know what your child is working on and if progress is
being made on goals



Review your child’s current IEP



Find out which professionals are expected to attend the meeting. The teacher or program
specialist can give you this information.



Talk to your child, your child’s teacher(s), and other professionals who are providing services,
i.e. speech therapy. Ask the professionals what changes they are planning to recommend.



Visit the classroom.



Write your own ideas and goals for the IEP. Prepare a parent report with your goals. You are to
be fully involved in the development of your child’s program and this step will be helpful.
(There are worksheets on pages 42-44 in this booklet to help you.)



Get a copy of your child’s new assessments or evaluations and review them before the IEP. If
you need help understanding the assessment(s), contact the person who conducted them and ask
for help. If your child’s school has a Resource Specialist Teacher (RST), he/she can also help you
to understand your child’s assessment(s).



You do not have to go to the meeting alone. It is helpful to have someone with you to take
notes and help you ask questions.



You can record the meeting, but recording must be done openly, with the knowledge of all
meeting participants. You must notify school district 24 hours before the meeting of your intent
to record it.
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At The IEP Meeting:
 Team members may write drafts of goals prior to the meeting, but you still must agree with the
goals. You are part of the IEP development team.

 If the district staff declines to include a service, program or goal you feel is necessary, have them
clarify whether they think it is not needed, or if it is needed but not available. Try to get supportive participants to state their opinion and take detailed notes to document the conversations.

 Placement/related services should be discussed only after the goals and objectives are completed.
 Do not sign the IEP until you have considered it carefully. You are not required to sign it at the
meeting, and may take it home to consider. Ask who you should contact if you have questions.

 If you disagree with the school district, you may write a dissenting statement and attach it to the
IEP. Only parts with which you agree can be implemented.

 You are the expert on your child, the constant in his/her life and the constant at every meeting.
(However, it is important to understand and acknowledge the expertise of the team members
who have worked with many, many children.)

 Always, always, always ask questions if you don’t understand something. This is your child and it
is your right and responsibility to understand his/her proposed education plan.

Targeted Questions to Ask:
Parents are encouraged to ask questions at the IEP, but sometimes don’t know where to
start. Here are some suggestions:
 What service or intervention is being recommended?
 Why is it needed or being recommended?
 What is the goal for this services or intervention?
 What will it “look like”?
 Who will provide it?
 When will it be provided?
 Where/How will it be provided?
 How will I know that the service or intervention that is being recommended is effective in
helping my child gain educational benefit?

“Start with the assumption that you are an
equal partner in your child’s education.”
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Questions to Ask When Considering a Program Placement
You may visit a placement prior to agreeing to it, but it may be difficult to make a decision
based upon one visit. Ask the IEP team's opinion of the placement and ask if other parents whose
children are enrolled are available to answer questions. It is still possible that the placement is not a
“good fit” for your child. After giving your child a reasonable amount of time to get comfortable, if
you still feel that the placement is not appropriate, you can contact your child's program specialist
(program manager) to discuss change of placement.
 Are all of the students in the class in special education or are there also general education students?
 Are they the same age as my child?
 How many students are in the class?
 What is the student to teacher (aide) ratio?
 Will my child be provided with transportation to and from school? How long will the ride take?
 How many days per week and hours per day will my child be in school?
 Do they go during the summer?
 Is the classroom safe for my child?
 Is the outside area fenced?
 Is the play equipment safe and accessible for my child?
 Are the children well supervised during class time and recess?
 Will my child need to be toilet-trained to go to school?
 Will they work on potty training while my child is there?
 Is there adequate staff to help with toileting and feeding?
 Is there a happy, relaxed feeling in the classroom?
 Are the children busy with learning activities?
 Does the staff speak to the children with caring and respect?
 How will they handle my child’s special medical or diet needs?
 Can I send special food or medicine to school?
 What will happen if my child gets sick at school?
 If my child needs to be fed, who will do it?
 Can I visit the school whenever I want to?
 Will the teacher let me help in the class if I want to?
 What does the teacher expect from me in order to help my child reach his/her goals?
 Is the curriculum the same for all of the children or do they have individualized (differentiated)
instruction?
 How much time is spent in structured versus unstructured activities?
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39

Understanding Special Education

STUDENT PROFILE- Parent Form
Some things my child can do now:

My child is interested in:

Things my child is ready to learn:

My child is best at:

My child needs the most help with:

Help my child has received in the past:

Problems/challenges with my child’s current program:

Possible alternatives and/or additions to my child’s current program:

Special concerns I have about my child:

Suggestions I have about working with my child:
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Parent Goal Setting Worksheet
Area of Need

Current Level of
Performance

Goal

Math

Language Arts

Self-Help
/Independent Living
Skills
(Dressing,
grooming,
organizing personal
belongings, money
management,
mobility
(i.e.; public
transportation)

Communication
Skills
(Ability to express
needs, wants, etc.)

Social/Behavior
Skills
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Area of Need

Current Level of
Performance

Goal

Pre-vocational/
Vocational
(Follow
directions, task
completion,
organization of
work)

Physical
Activity/Motor
Skills
(Hand-eye
coordination,
balance, etc.)

Recreational Skills
(Leisure time,
games, sports)

Medical
(Medication
administration,
equipment use,
(i.e., braces, etc.)
Not part of IEP
goals, but parents
should discuss any
medical needs with
the team during the
meeting.)

WarmLine Family Resource Center

42

Understanding Special Education

Parent Report for IEP
Parent Report for “Carl Vespoli”



Age: 14 years

Date: 10-25-2005

Carl’s Strengths:

Carl’s Interests:



Reading



Music



Spelling



Science



Large vocabulary



Reading



Friendly, thoughtful, polite



Cooking



Desire and willingness to learn

Curriculum/Area of Need

Proposed Goals (G) /Strategies (S)

Math

G: Learn math facts.
S: Use Carl’s interest in cooking to help teach math skills and concepts.

Reading

G: Progress to grade level reading
S: Give Carl reading assignments which focus on his interests, such as
science and cooking.

Communication

Organization/
Task Completion

Social Skills
Vocational/
Prevocational Skills

G: Appropriate conversation (stay on topic)
S: Practice in group setting. Allow Carl to take a turn talking about his interests
and then listening when another person is speaking.
G: Carl will keep track of his personal belongings, school assignments and
school supplies.
G: Carl will stay on task and complete assignments in class. (If assignments are
not completed, send them home with him.)
S: Use lists, folders and graphic organizers. Consider using phone apps if appropriate.
G: Carl will maintain appropriate personal space and gender interaction.
G: Include Carl in group activities.
G: Reduce self-stimulation activities (hand flapping, rocking).
G: Carl will participate in Independent Living Skills training, including use of
public transportation.

“Every child is gifted.
They just unwrap their packages at different times.”
Unknown
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Self-Determination and Self-Advocacy
Self-determination means that a person has decided what he or she
would like to do and has set goals (for any aspect of life).
Self-advocacy is the ability to make those goals known to others and
work on them.

It is never too early in the life of any child, including one with a disability to help
him or her learn to make decisions!
Promoting Self-Determination
 Identify strengths, interests, and learning styles;
 Provide choices about clothing, social activities, family events, and methods of learning new
information;
 Hold high expectations;
 Involve children and youth in self-determination/self-advocacy opportunities in school,
home, and community;
 Prepare children and youth to participate in school meetings;
 Speak directly to children and youth;
 Involve children and youth in educational, medical, and family decisions;
 Allow for mistakes and natural consequences;
 Listen often to children and youth;
Encourage Exploration of Possibilities
 Promote exploration of the world every day;
 Use personal, tactile, visual, and auditory methods for exploration;
 Identify young adult mentors with similar disabilities;
 Talk about future jobs, hobbies, and family lifestyles;
 Develop personal collages/scrap books based on interests and goals;
 Involve children and youth in service learning (4H, AmeriCorps, local volunteering).
Promote Reasonable Risk Taking
 Make choice maps listing risks, benefits, and consequences of choice;
 Build safety nets through family members, friends, schools, and others;
 Develop skills in problem solving;
 Develop skills in evaluating consequences.
Encourage Problem Solving
 Teach problem solving skills;
 Allow ownership of challenges and problems;
 Accept problems as part of healthy development;
 Hold family meetings to identify problems at home and in the community;
 Allow children and youth to develop a list of self-identified consequences.
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Promote Self Advocacy
 Encourage communication and self-representation;
 Praise all efforts of assertiveness and problem solving;
 Develop opportunities at home and in school for self-advocacy;
 Provide opportunities for leadership roles at home and in school;
 Teach about appropriate accommodation needs;
 Practice ways to disclose disability and accommodation needs;
 Create opportunities to speak about the disability in school, home, church, business and
community.
Facilitate Development of Self-Esteem
 Create a sense of belonging within schools and communities;
 Provide experiences for children and youth to use their talents; Provide opportunities to
youth for contributing to their families, schools, and communities;
 Provide opportunities for individuality and independence;
 Identify caring adult mentors at home, school, church, or in the community;
 Model a sense of self-esteem and self-confidence.
Develop Goal Setting and Planning
 Teach children and youth family values, priorities, and goals;
 Make posters that reflect values and that are age-appropriate;
 Define what a goal is and demonstrate the steps to reach a goal;
 Make a “road map” to mark the short-term identifiers as they work
toward a goal;
 Support children and youth in developing values and goals;
 Discuss family history and culture--make a family tree;
 Be flexible in supporting youth to reach their goals; some days they may need much
motivation and help; other days they may want to try alone.
Help Children and Youth Understand Their Disabilities
 Develop a process that is directed by children and youth for self-identity: Who are you?
What do you want? What are your challenges and barriers? What supports do you need?
 Direct children and youth to write an autobiography;
 Talk about the youth's disability;
 Involve children and youth in their IEP;
 Use good learning style inventories and transition assessments;
 Identify and utilize support systems for all people.
Excerpted from “Self-Determination: Supporting Successful Transition”
By Christine D. Bremer, Mera Kachgal, and Kris Schoeller, April 2003
National Center on Secondary Education and Transition (NCSET)
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Student-Led IEP
The “student-led” IEP is a process in which the student takes an
active role in the planning and implementation of his IEP. (“Studentdirected” IEP may be a more descriptive term.) Studies have shown that
when students are involved in crafting their own IEPs, they take increased responsibility for the outcomes and are more engaged in the
learning process as they work toward their goals.

In the student-directed IEP, the student is involved in the process and knows:







The name of his disability and how it affects his ability to learn.
Who is required to attend the IEP meeting
Additional people he would like to invite
The content of his current IEP
Present levels of performance

At the student-directed IEP, the student may:






Welcome the members of the team to the meeting
Invite the participants to introduce themselves
Share strengths and some information about current interests and activities
Talk about goals after graduation, such as district transition program, post-secondary
school, job and where he or she would like to live (and with whom)

To read “A Student’s Guide to the IEP” for more information about how to support students’ participation in the IEP process, go to National Information Center for Children and Youth
with Disabilities: http://nichcy.org/wp-content/uploads/docs/st1.pdf

“The more independent our students are, even in small ways,
the better care they will get.”
Tom Neary
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School Discipline Procedures for Students with Disabilities
Suspension and Expulsion
A student with an IEP can be suspended or expelled from school. The
grounds for suspension or expulsion are the same for children with and without disabilities and can be found in section 48900 of the California Education Code.
Suspension or expulsion must be related to school activity or attendance. This
includes misconduct occurring on school grounds, while going to or coming from
school, during lunch (whether on or off campus), during a school sponsored activity, or while going
to or coming from a school sponsored activity.
If a student with an IEP is suspended for more than 10 consecutive days in a school year, a
meeting must be held to determine if the student’s behavior (which caused the suspension) is a
“manifestation” of his/her disability.

Manifestation Determination
Meeting with relevant members of IEP team within 10 days of district’s
decision to suspend student for more than 10 days.
Is the behavior that resulted in suspension a manifestation of the
student’s disability or was it the result of the school’s failure to implement the IEP?
If “YES” to either, child cannot be expelled and change
of placement would require consent of parent. (Or
order from hearing officer.) Student returns to original
placement. (Except in the case of certain serious offenses.*) School must do a behavior assessment or
modify the student’s existing behavior plan to address
the behavior which caused the suspension.

If “NO’, the school district may take
disciplinary action, such as expulsion,
in the same manner as it would for a
child without a disability. If the parent
disagrees, he/she may request an expedited due process hearing to occur
within 20 days of the date of the request.

*A district can immediately place the child in a different placement for up to 45 days (Interim Alternative Educational Setting), even if the behavior is found to be a manifestation of the disability, if the district claims he/she committed any of the following while at school, on school grounds
or at school function:
1. Carried or possessed a weapon;
2. Knowingly possessed or used, sold or solicited for sale illegal drugs;
3. Inflicted serious bodily injury upon another person
Regardless of the setting, the school district must continue to provide FAPE for the student.
Alternative educational settings must allow the student to continue to participate in the general curriculum and ensure continuation of services and modifications detailed in the IEP.
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Making it Work
After an IEP is completed, it may be tempting to think that with your child's program is set
up; nothing further needs to be done until the following year's annual review. However, putting
the IEP away and ignoring it may lead to problems that could be avoided with attention, monitoring and frequent communication with the education staff.
Questions to ask as you monitor your child’s IEP:


Are the designated instructional services (speech, occupational therapy, adaptive P.E.,
etc.) being provided as written in the IEP?



Is everyone working on the goals that were written into the IEP, i.e., speech, classroom
teacher, resource specialist?

 Is your child making progress on those goals? If not, why not? (If not, it would be appropriate to call an IEP by writing a letter to the Program Specialist.)


Is the current classroom placement still appropriate?



Do the teacher(s) have the materials and/or needed support to implement the IEP?



How can the skills that your child is learning at school (including speech, occupational
therapy, etc.) be reinforced outside of the school setting?

Keep in touch with the members of your child's team! It can be
helpful when the members of the team are still at the IEP meeting to agree
on how to keep and touch and how frequently, i.e., weekly emails, daily
notes in a log book, etc. If you make the process as convenient as possible, the team members are more likely to communicate with you more
frequently and effectively. Ask that the strategy which is agreed upon be
written into the IEP so that there is no confusion or misunderstanding.

Strategies for Successful Communication
Both parents and education professionals often dread IEPs because they can be stressful.
There can be misunderstandings and mistrust on both sides. It can be valuable if you think of the
IEP as an opportunity for you to help the school help your child more effectively. The IEP is the
school's way of designing a program specifically tailored to your child's needs and abilities (according to IDEA). An IEP meeting is your chance to share the special knowledge that you have about
your child that (school staff) may not know and it is an occasion to work creatively with your
child's teachers and support staff.
There may be conflict during an IEP. We often associate conflict with stress and/or discomfort, but conflict presents the opportunity for change that comes from differing points of view.
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"Conflict" Does Not Have To Mean "Adversarial"!
People approach conflict differently. There is no right or wrong way to deal with conflict,
but some responses are more productive and appropriate than others.
Some of the responses to conflict are:



Avoidance



Confrontation



Problem Solving

For example, a parent might feel that when the teacher sends his child to the school principal
for not paying attention to a lesson, it sends the message that not paying attention in class is a good
way of avoiding classroom work. The parent might deal with this conflict in different ways:
 Avoidance. The parent might choose not to address his concerns
with the teacher. He might think "Oh, it's almost the end of the semester
and then he'll be out of Mr. Smith's class and it won't matter." or "Mr.
Smith is the teacher, he must know best."

 Confrontation. The parent might choose to confront the teacher.
Confrontation may mean the direct approach of "Mr. Smith, may I speak
with you regarding sending my son to the principal when he does not
pay attention in class?" or it might be "I don't know what you're thinking
when you send my son to the principal for not paying attention. I'm going to call the principal
and put a stop to that right now." It’s easy to see that one approach opens up discussion and the
other is a verbal attack. Not many people would respond positively to the latter.

 Problem Solving. In contrast to the two previous examples, problem solving provides the
opportunity to define the problem and its effects. It allows the participants to talk and brainstorm
possible ways of solving the problem after examining it in a collaborative way. In the example
above, the parent might say, "Mr. Smith, may I speak with you regarding sending my son to the
principal when he does not pay attention in class? I'm concerned that when that happens he
learns that not paying attention is a good way to escape the whole lesson. I'd like to suggest
some alternative consequences that don't involve removing him from the classroom."

“Communication and Trust are two main ingredients for a successful relationship.” Unknown
“Communication. It’s the first thing we really learn in life. Funny thing is, once we grow up, learn
our words and really start talking, the harder it becomes to know what to say.
Or how to ask for what we really need.”
Meredith Grey
WarmLine Family Resource Center
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The Conflict Resolution Process – Six Steps to Win/Win Solutions
(From "IEP Training Manual" Northern California Coalition, DREDF, Matrix and Parents Helping Parents, 1998)

1.

COOL OFF: Conflicts happen when emotions are high, such as after things have gone wrong.
It is important for the good of the outcome to cool off for a day or two before opening discussions. You might call to schedule a meeting or express you concern but it its best to wait
for the discussion until feelings have settled.

2. LAY THE GROUNDWORK: Let those with whom you will be meeting know that you want to
work for a win/win outcome. Remember some basic ground rules to use for the discussion
No interrupting
Be respectful of each other
Work to solve the problem
3. DESCRIBE THE PROBLEM FROM MULTIPLE POINTS OF VIEW: Describe the problem from your
perspective, using "I" messages to avoid putting the other side on the defensive and to show
that you own your part. For example, “I feel frustrated when my son gets sent to the principal for not paying attention. I think it sends the wrong message that he can get out of his
work by goofing off.”)
4. BRAINSTORM SOLUTIONS: Together, develop as many solutions as possible. The more ideas,
the better. Write ideas down so you can discuss them later. Don’t judge ideas during the
brainstorming process.
5. CHOOSE THE SOLUTION THAT IS BEST FOR ALL: Review each idea until all understand it, discard
the ones that no one likes and work the others until you have a solution that all can support.
6. MAKE THE PLAN (BE SPECIFIC) AND IMPLEMENT IT: Be specific about the agreements; and write it
like a contract. Include who is responsible and for what, when and how will it look. Include when it should be reviewed to see if things are working and how you will know if
they are.

Informal Channels
It is usually best to begin problem solving as close to the source of the
issue as possible. For instance, if you are concerned about the amount of
homework that your student is bringing home each day, start with the
teacher to discuss your concern and a possible solution. If the two of you
are not able to reach an acceptable compromise, then you might go to the
principal or the program manager...then to the Director of Special Education, etc. As a general rule, everyone benefits from concerns being aired and
settled in this informal manner.
If informal resolution of conflict does not work and a parent proceeds to formal channels
(due process and compliance complaints), it will be important to indicate that informal measures to
resolve the conflict were tried and failed. You should make it a habit to document who you met
with informally and when and take notes on what was discussed.
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Parents' Rights in Special Education
A brief summary of Procedural Safeguards for students with disabilities receiving special education services.
From California Department of Education website (June 2013).

Parents of children with disabilities from ages three through twenty-one have specific …
rights under the Individuals with Disabilities Education Act (IDEA). These rights are called procedural
safeguards. Individuals serving as surrogate parents and students aged eighteen receiving special education services, are also entitled to these rights.
A number of staff in the child’s district and special education local plan area (SELPA) (can)
answer questions about the child’s education and the parents' rights and responsibilities. When the
parent has a concern, it is important that they contact their child’s teachers or administrators to talk
about their child and any problems they see. This conversation often solves the problem and helps
maintain open communication.
Parents must be given opportunities to participate in any decision-making meeting regarding
their child’s special education program. Parents have the right to participate in individualized education program (IEP) meetings about the special education eligibility, assessment, educational placement of their child and other matters relating to their child’s free appropriate public education
(FAPE).
What Are Parents' Rights in California Special Education?
Parents and students over age eighteen have the right:


To Participate - Parents have the right to refer their child for special education services, to
participate in the development of the IEP and to be informed of all program options and alternatives, both public and nonpublic.



To Receive Prior Written Notice - Parents have a right to receive prior written notice, in
their native language, when the school district initiates or refuses their request to initiate a
change in their child’s identification, assessment, or educational placement in special education.



To Consent - Parents must provide informed, written consent before their child is assessed or
provided with any special education services. Parental consent must also be provided before
any change in special education services may occur. The district must ensure that parents understand proceedings of the IEP team meeting including arranging for an interpreter for parents with deafness or those whose native language is other than English.



To Refuse to Consent - Parents may refuse to consent to an assessment or the placement of
their child in special education.
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To Be Given a Nondiscriminatory Assessment - Children must be assessed for special education through the use of methods that are not culturally biased or discriminatory.



To Receive Independent Educational Assessments - If parents disagree with the results of the
assessment conducted by the school district, they have the right to ask for and obtain an
independent education evaluation (IEE) at public expense.
The parent is entitled to only one IEE at public expense each time the public agency conducts
an evaluation with which the parent disagrees.
When a parent requests an IEE at public expense, the school district must, without unnecessary delay, either ensure that an IEE is provided at public expense, or request a due process
hearing if the district believes their assessment was appropriate and disagrees that an IEE is
necessary. The school district also has the right to establish the standards or criteria (including
cost and location) for IEEs at public expense.



To Access Educational Records - Parents have a right to inspect, review, and obtain copies of
their child’s educational records.



To Stay in the Current Program If There is a Disagreement About Placement - If parents disagree with the district regarding their child’s special education placement or a proposed
change in placement, the law requires the student to “stay put” in the current program until
the dispute is resolved.



To Be Given a Hearing Regarding Disagreements About an IEP - Parents have the right to
present a complaint relating to the provision of a FAPE for their child; to have an attorney,
an advocate, and the student, if appropriate, present at the due process hearing; and to
make the hearing public. Under certain conditions, the hearing officer may award, reduce, or
deny the reimbursement of attorneys’ fees and fees paid to nonpublic institutions by parents
in the settlement of a case. To request a due process hearing or to receive a complete notice
of procedural safeguards related to a due process hearing, contact the Office of Administrative Hearings (see contact information below).



To Receive Mediation - Parents are encouraged to consider settling disagreements regarding
their child’s special education program through voluntary mediation, a process through
which parties seek mutually agreeable solutions to disputes with the help of an impartial mediator. Parents may seek mediation alone or separate from due process, or they may participate in mediation pending a due process hearing. Mediation cannot be used to delay parents’ right to a due process hearing.



To File a Complaint against Your School District - If parents believe their child’s school district has violated the law, they may file a complaint with the California Department of Education. The Department must investigate complaints alleging violations of noncompliance
with IDEA, state special education laws, or regulations, and issue a written report of findings
within 60 days of receiving the complaint.
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To Be Informed of School Discipline and Alternative Placement - There are specific rules regarding the suspension and expulsion of students with IEPs. Generally, a student with a disability may be suspended or placed in an alternative educational setting to the same extent
that these options apply to students without disabilities.
If the student with a disability is in such a placement for more than ten days, an IEP meeting
must be held to consider the appropriateness of the child’s current placement and the extent
to which the disability is the cause of the misconduct. Regardless of the child’s placement, the
district must provide FAPE



To Be Informed of Policies Regarding Children Who Attend Private Schools - School districts
are responsible for identifying, locating and assessing students with disabilities enrolled in
private schools by their parents. However, school districts are not required to provide special
education or related services to these students. There is no entitlement for services, though
some private schools and students attending private schools may receive some services from
the school district.

This is an abbreviated summary of procedural safeguards under federal and state laws. “Special Education Rights of Parents and Children”, is available from the California Department of Education, Special Education Division.
To obtain more information about parental rights or dispute resolution, including how to
file a complaint, contact:
California Department of Education
Special Education Division
Procedural Safeguards Referral Service
1430 N Street, Suite 2401
Sacramento, CA 95814
Telephone: 800-926-0648
Fax: 916-327-3704
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Hints When Filing a Compliance Complaint through CDE:
(Condensed from CDE's website)

 If your complaint alleges failure to implement an IEP, attach a copy of the IEP, indicate what
part of the IEP was not implemented and include the date(s) the IEP was not implemented.

Example: "The IEP dated April 8, 2006 says that my child is supposed to receive
speech therapy three times per week but the XXX School District did not provide any speech
therapy between September 10, 2006 and October 14, 2006."
 If your complaint involves a request for special education testing, attach a copy of the written
request. If you don't have a copy, indicate that and include the date(s) you requested the testing.

Example: "I asked for special education testing on September 2, 2006. It's been more
than 15 days and I still have not received a proposed assessment plan from XXX School District"
 If your complaint alleges that an IEP meeting has not been held within required timelines, attach a copy of the signed assessment plan or a copy of your written request for an IEP team
meeting, whichever one applies. If you do not have a copy of the document involved, indicate that in the complaint and include the date you signed the assessment plan or the date you
asked for an IEP team meeting.

Example: "On October 8, 2006, I asked for an IEP team meeting. It's been more
than 30 days now and the XXX School District still has not held a meeting." Note: If you are alleging that a review of your child's IEP was not held within one year of the last IEP team meeting, or that a triennial review was not held within three years, attach a copy of the last signed
IEP and attach a copy of the date a meeting should have been held.
 If your complaint involves a request for copies of your child's school records, attach a copy of
your written request. If you do not have a copy of the request, or if you asked verbally and
there is nothing in writing, indicate that in the complaint and include the date(s) you asked for
the records.

Example: "I asked for a copy of my child's school records on November 10, 2006.
It's been more than 5 days and the XXX School District has not given me the copies."
You should file a compliance complaint first through your (school district) unless you are requesting a direct investigation by CDE. You can request a copy of your school district's complaint
investigation process from the office of the Director of Special Education. The school district has 60
calendar days after receiving your complaint to complete an investigation.
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Due Process Hearing and Mediation
Frequently Asked Questions: Special Education Due Process Hearing and Mediations
Excerpted from California Office of Administrative Hearings (OAH)
(http://www.dgs.ca.gov/oah/SpecialEducation/Resources.aspx)

What happens when there is a disagreement about the special education needs of a student or
whether a student needs special education and services? A request for due process hearing may be
filed. The request for due process must be in writing, such as a letter, or may be made using a form
that has been developed by OAH and CDE in order to submit a request for due process.
Where can these forms be obtained? A form entitled “Request for Due Process Hearing and Mediation” or “Request for Prehearing Mediation Only” can be obtained on OAH’s website at
www.oah.dgs.ca.gov or calling the Office of Administrative Hearings, Special Ed. Division at (916)
263-0880. Forms may also be obtained by contacting the Calif. Dept. of Education at (916) 3190800 or by visiting their website at www.cde.ca.gov .
How do I ask for a due process hearing or mediation only? A “Request for Due Process Hearing and
Mediation” or a “Request for Prehearing Mediation Only” must be filed with the OAH. The party
requesting a due process hearing must at the same time send or deliver a copy of the request to the
other party or parties.
What is the difference between mediation and a due process hearing? Mediation is a voluntary, confidential, informal meeting at which the parties and a… mediator attempt to resolve the dispute in a
cooperative, non-adversarial atmosphere. Most mediations occur as part of the due process hearing
procedures. However, a parent or school district can request a "mediation only," which is a mediation that takes place without also requesting a due process hearing. An Administrative Law Judge
(ALJ) then issues a written decision, which is the final administrative decision resolving the matter.
How long do I have to request a due process hearing or mediation only? …a request for a due process hearing must be filed within two years from the date the
party initiating the request knew or had reason to know of the facts underlying
the basis for the request. This is typically referred to as the “statute of limitations.”
What must be in a request for a due process hearing? A request for a due process hearing must contain: 1) name of the child, address of the residence of the child, and the name of the school the child
is attending; 2) if the child is homeless, available contact information for the child and the name of
the school the child is attending; 3) a description of the nature of the problem, including facts relating to the problem; and (i.e., describing the facts of the disagreement, such as the “who, what,
where, how, why and when/dates”); 4) a proposed resolution of the problem which is what the
party wants the ALJ to order the other party to do.
What will happen to the student’s education during the due process hearing process? The law requires that the student remain in his or her present educational placement during the mediation and
WarmLine Family Resource Center
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hearing process until the ALJ issues a written decision, unless the school district and the parents agree
otherwise. This requirement is often referred to as the “stay put” provision of the law.
When will the hearing be scheduled? Approximately 55 days after the hearing request is received.
What happens in the first 30 days after the form is filed requesting a … hearing? The parties must
have a meeting called a “resolution session.”
What is a resolution session? Once a school district receives notice that a … hearing request has been
filed…, the district has 15 days to hold a meeting with the parents called a resolution session. The
resolution session must include someone from the district who has the power to make a decision for
the district. The district’s lawyer is not allowed to come to the resolution session unless the parent
brings a lawyer. If the dispute is not resolved within 30 days after the district has received the due
process hearing request, then the hearing proceeds as scheduled in the Scheduling Order.
Does the resolution session have to include the entire IEP team? The law requires participation by
“relevant” IEP members who have knowledge of the complaint.
May the resolution session be waived? The parents and the school district may mutually agree to
waive the resolution session.
What if the parents do not attend the resolution session? If the parents refuse to go to the resolution
session the case may be dismissed.
What if the case is settled in the resolution session? If the case is resolved at the resolution session,
then both parties sign a settlement agreement.
Am I allowed to have an attorney represent me? You may have an attorney represent you at mediation which is scheduled as a part of your due process hearing.
Where can I get assistance in finding an attorney or other representative? OAH maintains a list of
persons and organizations that can provide representation on a free or reduced cost basis.
Why should the parties participate in mediation? The majority of special education disputes are resolved through mediation. Mediation is a preferred method
for resolving disputes for a number of reasons, including: 1.The parties are more
likely to maintain a cooperative relationship in the future if the settlement of the
dispute is by mutual agreement. 2. Through mediation, the parties have a great
deal of flexibility in reaching a mutually acceptable settlement. 3. If the parties
reach an agreement in mediation, the agreement is written and signed that same
day and can be implemented immediately. If the case goes forward to hearing,
the ALJ must take time to consider the evidence presented at the hearing and
then write a decision informing the parties of his or her determination. 4. Mediation is less costly than a hearing in terms of time, money, and personal stress.
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Is mediation confidential? Any agreement reached and everything said in mediation are confidential.
What happens if the mediation is successful? The parties enter into a written agreement resolving
their dispute. OAH then closes the matter because the dispute has been resolved.
Is the process different when “mediation only” is requested?
The process is basically the same, except that attorneys and
advocates cannot attend “mediation only”. If parties are unable to resolve the dispute at the mediation only, the matter
is closed. However, either party retains the option of filing a
due process hearing request if the case is not resolved during
mediation.
What happens after an unsuccessful mediation and a party
has requested a due process hearing? The case will proceed to due process hearing before an ALJ…
Do I need an attorney to go to a due process hearing? No. You may represent yourself and your
child. You can also be accompanied throughout the hearing process by someone with special
knowledge or training relating to the problems of special education students, at your own expense.
At a parent’s request, OAH will provide a mediator without charge to assist the parent in identifying
the issues and proposed resolutions that are stated in the request for due process hearing. However,
the mediator cannot provide legal advice.
Am I allowed to have an attorney represent me? You may have an attorney represent you at due
process hearing. You do not have the right to have an attorney appointed for you.
Must I give notice to the other parties if I plan to use an attorney? Yes. You must notify all other
parties ten days before a hearing if that party intends to be represented by an attorney.
What about attorneys’ fees? Parents may be entitled to have attorneys' fees reimbursed if they prevail as a result of filing for a due process hearing.
Where can I get assistance in finding an attorney or other representative to represent me? OAH
maintains a list of persons and organizations that can provide representation on a free or reduced
cost basis.
Before the due process hearing begins, what other events will occur? Primarily motions, trial setting
conferences, status conferences, and prehearing conferences.
What if I disagree with the decision? Any party has the right to appeal the decision to a state or federal court within 90 days but no later. The hearing is recorded, and parents have the right to a written verbatim transcript of the hearing.
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What can a parent do if a school district fails to comply with a mediation agreement or hearing decision? A parent may file a complaint with: Calif. Dept. of Ed., Special Ed. Division, Procedural Safeguards Referral Service, 1430 N S.t, Sacramento, CA 95814, Attn: PSRS intake, phone: 800-9260648, fax: 916-327-3704. A parent may also file a lawsuit in an appropriate court.
How can I get answers to questions that are not answered here? Call OAH at 916-263-0880 for further information about the due process hearing and mediation system. OAH staff cannot give legal
advice, but will answer any procedural questions.
To file for mediation or a due process hearing, contact:
Office of Administrative Hearings Special Education Division
2349 Gateway Oaks, Suite 200
Sacramento, CA 95833-4231
Telephone: 916-263-0880
Fax: 916-263-0890

“Many relationship problems are rooted in a communication break-down.
These can be as simple as not really hearing what the other person is saying,
because we get caught up in our own fixed perspectives.”
Sumesh Nair
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Commons Terms and Acronyms Used in Special Education
Adaptive Physical Education (APE): Instruction and services to individuals with exceptional needs
who are precluded from participation in the activities of a general physical education program or a
specially designed physical education program in a special class, and require developmental or corrective services in grades 12 and below (including preschool).
Average Daily Allowances (ADA): California pays districts based on the total ADA for all students.
Attention Deficit Disorder (ADD) and Attention Deficit/Hyperactivity Disorder (ADHD): Diagnoses
applied to individuals who consistently display certain common behaviors which fall into three categories: inattention, hyperactivity, impulsivity. If these students don't qualify for special education
services, a 504 plan may be appropriate.
Aphasia: A weakening or loss of the ability to send and/or receive verbal and/or written messages;
not connected with diseases of the vocal cords, eyes, or ears.
Academic Performance Index (API): Measures the academic performance and growth of schools on
a variety of academic measures.
Appropriate Placement: A school placement in which the IEP of a student can be implemented.
Aptitude Test: A test which measures someone's capacity to learn something.
Assessment/Evaluation: Testing and diagnostic process leading up to a development of an appropriate, individualized educational program and placement for a
student with exceptional needs.
Assistive Technology: Any item, piece of equipment, product or system, whether
acquired commercially, modified or customized, that is used to increase, maintain
or improve the functional capabilities of students with disabilities.
Audiological Exam: A test of a person's hearing ability.
Auditory Comprehension: The ability to understand what one hears.
Auditory Discrimination: The ability to detect subtle differences between sounds (cap-cup, tap-tup).
Auditory Memory: The ability to remember what is heard (words, numbers, and stories).
Autism: A neuro-developmental disability which significantly affects verbal and nonverbal communication and social interaction.
Behavior Intervention: Positive behavior support strategies that do not cause pain or trauma and
which respect the student's individual needs and dignity.
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Behavioral Objectives: The smaller, observable, and measurable intermediate goals that build in a
stepwise fashion toward the completion of the broader long-term goal that is often more complicated and comprehensive. Behavioral objectives that are stated in observable and measurable terms
help goal setters understand whether the strategies they are using to achieve their goal are resulting
in change or whether they need to modify their efforts to improve the likelihood of accomplishing
the desired outcome.
Community Based Instruction (CBI): Instruction in the skills needed to function in community settings. Instruction takes place both in the community and in the classroom.
Cognitive: The act or process of knowing. Analytical or logical thinking.
Communicatively Handicapped (CH), Communicatively Impaired (CI): Includes students who are
deaf, hard of hearing (HOH), aphasic, severely language impaired, or who have other speech
and/or communication disorders.
Community Advisory Committee (CAC): A group of parents, community members and school staff
that advises the local education agency (school district or county) in the development and implementation of the Local Plan for special education. It also assists in parent education, review of programs, etc.
Coordination, Fine Motor: Pertains to usage of small muscle groups (writing, cutting, etc.).
Coordination, Gross Motor: Pertains to usage of large muscle groups (jumping, running, etc.).
Coordination, Visual Motor: Ability to relate vision with movements of the body or parts of the
body.
Clinical Observations: Opinions about, or interpretations of behavior, made by the person assessing
the student, based on professional experience and expertise. The interpretations may relate to behaviors not tested directly during the assessment--such as "fear of failure," or "desire to please."
Culturally Appropriate Assessment: Assessment tools and methods which are "fair" to the student in
the sense that they are given in his native language; given and interpreted with reference to the
child's age, socioeconomic, and cultural background; given by trained persons; and appropriate,
even if the child had a physical, mental, speech, or sensory disability.
Deaf: A student with a hearing loss so severe that it inhibits language processing and affects education performance.
Decoding: Ability to change sounds or symbols into ideas.
Developmental Delay: Difference between a person's development and behavior and the typical
development and behavior expected of people of the same age.
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Differentiated Instruction: Teaching strategy that addresses the needs of individual students rather
than “one size fits all”.
Designated Instruction and Services (DIS) (Also known as Related Services): Services provided by
specialists that are necessary for the student to benefit from the curriculum. These services may include, but should not be limited to:















Language/speech assessment, development, and remediation
Audiological services
Aural rehabilitation, including auditory training and speech reading
Mobility instruction
Instruction for the visually handicapped
Instruction in the home or hospital
Adaptive physical education
Physical therapy
Occupational therapy
Specialized driver training instruction
Career preparation, work-study, occupational training
Counseling and guidance, behavior management
Parent education
Transportation

Due Process: The legal procedural safeguards of (IDEA) assuring parental informed consent regarding special education programs offered; provides for mediation and state hearings to resolve
major disagreements.
ELL (English Language Learner): Limited English proficient students acquiring English.
Emotionally Disturbed (ED): Describes students who display one or more of the following characteristics over a long period of time:






Inability to learn which cannot be explained by ability, health, vision, or hearing deficits
Problems in relating to other children and adults
Inappropriate behaviors or feelings (e.g. extreme anger reactions)
Severe depression or unhappiness
Tendency to develop physical symptoms or fears about personal or school problems

Evaluation, Psychological: An assessment to determine the level of functioning through the use of
group and/or individual tests. The tests determine the level of functioning in three areas:




Cognitive -- how much one knows in certain areas, how one thinks
Affective -- pertains to feelings or emotions
Perceptual-motor-control -- control, coordination, and appropriate responses from all parts
of the body
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Expressive Language Skills: Skills required to produce language for communicating with other people
such as speaking and writing.
FAPE (Free Appropriate Public Education): By federal law, every disabled child is entitled to an education which meets his individual needs.
Fine Motor Coordination: Development & control of small muscles such as those used to cut, hold a
pencil, etc.
Goals and Objectives, IEP: Step-by-step plan built into the IEP which sets out specific skills the team
believes the student should attain and the strategic steps to attaining those goals.
Grade Equivalent: The score a student obtains on an achievement test, translated into a standard
score which allows the individual student's score to be compared to the typical score for students in
his grade level. A "grade equivalent" score of 6.0 means the score that the average beginning sixthgrader makes; a "grade equivalent" score of 6.3 means the score that the average student who has
been in sixth grade for three months makes.
Gross Motor Coordination: The development and awareness of large muscle activity. Coordination
of large muscles in a purposeful manner such as walking or jumping.
Health Impaired: Students who have persistent medical or health problems which adversely effect
their educational performance.
IEP (Individualized Educational Program): A written statement, developed by the IEP team (school
administrator, special education teacher(s), general education teacher(s), parent(s), DIS
professional(s), and child), providing a practical plan for instruction and
delivery of services. The IEP is a written agreement between the parents
and the school about what the child needs in order to obtain educational
benefit from the curriculum and what will be done to address those needs.
ITP (Individualized Transition Plan): A yearly plan designed for a child receiving special education services beginning at age 16 and centered on the
child and his desires for the future such as vocational interests, educational
plans, and cultural and social concerns.
Inclusion: Participation by students in a general education classroom for specified amounts of time
during the school day. Also known as "mainstreaming" or “integration".
Informal Assessment: Classroom observations, interviewing, or teacher-made tests.
Intellectual Disability: Based on three criteria: intellectual functioning level (IQ) is below 70-75; significant limitations exist in two or more adaptive skill areas; and the condition is present from childhood (defined as age 18 or less).
WarmLine Family Resource Center

62

Understanding Special Education

Interim Placement: Placement of a student in a special education program or service comparable to
one he/she attended in the last school of residence. An IEP meeting must be held within 30 days to
develop a new IEP.
Intelligence Test: A standardized series of questions and/or tasks designed to measure mental abilities
- how a person thinks, reasons, solves problems, remembers and learns new information. Many intelligence tests rely heavily on the use or understanding of spoken language.
I.Q. -- Intelligence Quotient: The score obtained on a test of mental ability; it is usually found by
relating a person's test score to his age.
Language, Expressive: Speaking and writing.
Language, Receptive: Listening and reading.
LD (Learning Disability): A disorder in one or more of the basic psychological processes involved in
understanding or in using language, spoken or written, which may manifest itself in an imperfect
ability to listen, think, speak, read, write, spell, or to do mathematical calculations.
Least Restrictive Environment (LRE): A student who has a disability should have the opportunity to
be educated with non-disabled peers, to the greatest extent appropriate.
Local Plan: The Special Education Local Plan Area (SELPA) develops a plan for delivery of programs
and services to meet the educational needs of eligible students with exceptional needs in that area.
Low Incidence Disability: Includes the diagnoses of hearing impairment, vision impairment, severe
orthopedic impairment or a combination thereof.
Mainstreaming: See “Inclusion”
Norms: Information, provided by the test-maker, about "normal" or typical performance on the test.
Individual test scores can be compared to the typical score made by other persons in the same age
group or grade level.
Occupational Therapy (OT): Provided by a therapist trained in helping develop (usually) fine motor
skills needed for activities of daily living (ADL) and therapy to help students who have sensory processing disorder.
Operations: Processes involved in thinking:

 Cognition -- comprehension or understanding
 Memory -- retention and recall of information
 Convergent thinking -- bringing together of known facts
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 Divergent thinking -- use of knowledge in new ways
 Evaluation -- critical thinking
Orthopedically Handicapped (OH) or Orthopedically Impaired (OI): Physical impairments resulting from conditions such as cerebral palsy, amputations or birth
defects which are so severe as to interfere with their educational performance.
Perceptual-Motor Test: A test that requires the person to use his skill in receiving
and interpreting sensory information for tasks that require actions such as drawing
a line between two given lines, copying a circle, etc.
Perseveration: Difficulty in shifting from one task to another. Often used to describe a phrase or word that is repeated over and over.
Positive Behavior Support, Positive Behavior Support Plan (PBSP): Support that is specified in a behavior intervention plan that is developed by the IEP team to help a student who has serious behavior problems to change undesirable behavior that interfere with learning. The PBSP relies on data
obtained from a Functional Analysis Assessment (FAA).
Physical Therapy: Provided by a therapist trained in helping develop (usually) gross motor skills
needed for activities of daily living (ADL).
Phonetics: Study of all the speech sounds in the language and how these sounds are produced.
Phonics: Use of phonetics in the teaching of reading. Relating the sound (phoneme) of the language
with the equivalent written symbol.
Psychomotor: Refers to muscle responses including development of fine-motor small muscles (cutting, etc.) and large muscles (walking, jumping, etc.)
Receptive Language: Receiving and understanding spoken or written communication. The receptive
language skills are listening and reading.
Re-evaluation: An assessment conducted every three years or sooner if a parent or teacher requests,
for each student receiving special education.
Rehabilitation Act of 1973: Section 504 requires that schools make their programs accessible to disabled persons.
Related Services: See "Designated Instruction and Services"
Resource Specialist Teacher (RST): A teacher with advanced training in special education. Provides
educational assessment of students, does individual and small group instruction, develops instructional materials and teaching techniques for the classroom teacher, assesses pupil progress, and coorWarmLine Family Resource Center
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dinates recommendations in the student's IEP with parents and teachers.
Resource Specialist Program (RSP): A special education setting taught by a Resource Specialist Teacher, who provides instruction and services to special education students, consultation and materials to
regular education teachers and parents and coordination of special education services with regular
school programs for special education students.
Response to Intervention (RtI): General education process to help student who is struggling using
scientific, research based strategies.
School Psychologist: A person trained to give psychological tests, interpret results, and suggest appropriate educational approaches to students with learning or behavioral problems.
Sensory Processing ("sensory integration" or SI): Refers to the way the nervous system receives messages from the senses and turns them into appropriate motor and behavioral responses.
Sensory Processing Disorder (SPD, "sensory integration dysfunction"): Exists when sensory signals
don't get organized into appropriate responses.
SH (Severely Handicapped): Students who require intensive instruction and training such as developmentally disabled, autistic, emotionally disturbed.
Short-term Objective: Included on the student's IEP as a means of measuring progress toward a goal.
It includes a series of intermediate steps or training activities designed to take the student from his or
her current level of functioning to progress on annual goals.
Special Day Class (SDC), Self-Contained Classroom (SCC): Program for students with similar needs
and more intensive educational needs than students in the Resource Specialist Program.
Special Education: A set of education programs and/or services designed to meet the individual
needs of exceptional individuals whose needs cannot be met in the regular classroom without some
support.
Special Education Local Plan Area (SELPA): Facilitates educational programs and services for special
needs students and training for parents and educators. The SELPA collaborates with county agencies
and school districts.
Specific Learning Disability (SLD): Problems in academic functioning, such as writing, spelling, doing
math, or reading, which cannot be explained by ability, vision, hearing, or health impairments.
Speech Pathologist or Speech Therapist: Person trained to provide analysis, diagnosis, and therapy
for speech and language disturbances.
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Standardized Achievement Test: A test designed to measure facts and information a student has
learned in school. Some achievement tests are given to one person at a time and are called Individual Achievement Tests; others (Group Tests) may be given to several students at once.
SST (Student Study Team): A team of school personnel who meet to provide support when a child is
experiencing difficulties in school. Referral can be made by any professional at the school, the child's
parent, or an outside professional connected to the child.
Surrogate Parent: A person who is appointed by the LEA or SELPA to act as a child's parent in all
matters related to special education. A surrogate is appointed when a child is a dependent or ward
of the court and the court has limited the rights of the parent/guardian to make educational decisions or when a parent cannot be identified or located.
Test of Auditory Perception: A test that tells how well a student perceives or hears specific sounds.
Test of Visual Acuity: An eye examination which tells how well a child can see and recognize symbols in comparison to other children.
Validity: The extent to which a test really measures what it is intended to measure.
Visual Perception: Identification, organization, and interpretation of data received through the eye.
Visually Handicapped: Students who are blind or who have partial sight and who, as a result, experience lowered educational performance.
Vocational Aptitude (or interest) Test: A test designed to give an indication of a person's potential to
succeed in a particular job or career. The test is usually a questionnaire which asks the individual to
describe his own characteristics and preferences.
Word Attack Skills: The ability to analyze words.

“Who do you think made the first stone spears? The Asperger guy.
If you were to get rid of all the autism genetics,
there would be no more Silicon Valley.”
Temple Grandin
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Common Special Education Acronyms
AAC:
ABA:
ADA:
ADHD:
APE:
API:
AT:
AYP:
AUT or ASD:
BIP:
CAC:
CBI:
CCS:
CDE:
CH:
CP:
D/B:
DD:
DDS:
DHH:
DI:
DIS:
DOR:
EC:
ECE:
ED:
ELL:
ESL:
ESY:
FAPE:
FC:
HH:
HI:
IA:
IBT:
ID:
IDEA:
IEP:
IFSP:
ISGI:
ITP:
LD:

Augmentative Communication
Applied Behavior Analysis
Americans with Disabilities Act
Attention Deficit-Hyperactivity Disorder
Adapted Physical Education
Academic Performance Index
Assistive Technology
Adequate Yearly Progress
Autism
Behavioral Intervention Plan
Community Advisory Committee
Community-Based Instruction
California Children’s Services
California Department of Education
Communicatively Handicapped
Cerebral Palsy
Deaf/Blind
Developmental Disability
California Department of Developmental Services
Deaf and Hard of Hearing
Direct Instruction
Designated Instruction and Services
Department of Rehabilitation
California Education Code
Early Childhood Education
Emotionally Disturbed (Previously SED)
English Language Learner
English as a Second Language
Extended School Year (Summer School)
Free Appropriate Public Education
Facilitated Communication
Hard of Hearing
Hearing Impaired
Instructional Assistant
Instructional/Behavioral Technician
Intellectual Disability
Individuals with Disabilities Education Act
Individualized Education Program
Individualized Family Service Plan
Individual and Small Group Instruction
Individual Transition Program
Learning Disabled
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LEA:
LEP:
LH:

Local Education Agency
Limited-English Proficient
Learning Handicapped

LRE:
LSH:
MH:
MM:
NPS/NPA:
O&M:
OH:
OHI:
OSEP:
OT:
PECS:
PS:
PT:
ROP:
RSP:
RST:
RTI:
SCC:
SDC:
SDL:
SED:
SELPA:
SET:
SH:
SLD:
SLI:
SLP:
SST
TBI:
TDD:
VH/VI:
VR:
WISC:
WRAT:
WJ-R:

Least Restrictive Environment
Language, Speech and Hearing
Multi-handicapped
Mild/Moderate
Nonpublic School/Nonpublic Agency
Orientation and Mobility
Orthopedically Handicapped
Other Health Impaired
Office of Special Education Programs
Occupational Therapy/Therapist
Picture Exchange Communication System
Program Specialist
Physical Therapy/Therapist
Regional Occupational Program
Resource Specialist Program
Resource Specialist Teacher
Response to Intervention
Self Contained Classroom
Special Day Class
Severe Disorders of Language
Seriously Emotionally Disturbed (Now called ED)
Special Education Local Plan Area
Special Education Technician
Severely Handicapped
Specific Learning Disability
Speech and Language Impaired
Speech and Language Pathologist
Student Study Term
Traumatic Brain Injury
Telecommunications Device for the Deaf
Visually Handicapped/ Visually Impaired
Vocational Rehabilitation
Weschler Intelligence Scale for Children
Wide Range Achievement Test
Woodcock-Johnson Test
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Parent’s Vision for Their Children
We want our children to be happy.
We want our children to progress developmentally.
We want our children to be safe from ridicule.
We want our children to have appropriate social skills.
We want our children to have friends who love them.
We want our children to be invited to birthday parties.
We want our children to feel loved and accepted by our community.
We want our children to reach their greatest potential.
We want our children to be involved in after school activities with friends.
We want our children to have similar opportunities as their… peers & siblings.
From Handbook on Family Involvement in Early Childhood Special Education Programs
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Frequently Called Numbers
Name/Agency
WarmLine Family Resource Ctr.

Phone/Fax
916-922-9276 (Sacramento)

Email Address
WarmLine@warmlinefrc.org

916-632-2100 (Rocklin)
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WarmLine Family Resource Center
Providing resources & support to families of children with special needs in

Sacramento, Placer, Yolo, El Dorado, Nevada and Alpine Counties

Placer County:

Sacramento:

6960 Destiny Dr. Suite 106
Rocklin, CA 95677
916-632-2100
Spanish: 916-922-1490
warmLine@warmlinefrc.org
www.warmlinefrc.org

2025 Hurley Way, Suite 100
Sacramento, CA 95825
916-922-9276 / 800-660-7995
Spanish: 916-922-1490
warmline@warmlinefrc.org
www.warmlinefrc.org
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